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Ez a kotet a masodik része annak a kiadvanysorozatnak, amely a 21. szazadi
karpataljai nyelvpedagdgiaval hivatott foglalkozni. A sorozat elsd részében
valogatott bibliografiat adtunk kozre, amelynek tételei koziil valogattuk ki azt
a 115 empirikus kutatast bemutaté6 angol, magyar, német és ukran nyelvii
tanulmanyt, melynek tartalmi 6sszefoglaloit a jelen kotetben kozoljiik.

Az oktatasi folyamatban torténd felhaszndlasat jovahagyta a 1. Rakoczi Ferenc
Kérpétaljai Magyar Foiskola Filologia Tanszéke
(2024. augusztus 14., 105. szamu jegyz6konyv).
Megjelentetésre javasolta a I1. Rakoczi Ferenc Karpataljai Magyar Foiskola
Mindségbiztositasi Tanacsa
(2024. augusztus 26., 22. szam1 jegyzOkonyv).

Elektronikus formaban (PDF fajlformatumban) torténd kiadasra javasolta a I1.
Rakoczi Ferenc Karpataljai Magyar Fdiskola Tudomanyos Tandcsa
(2024. augusztus 28., 7. szamu jegyzokonyv).

Késziilt elektronikus formaban (PDF) a Filologiai Tanszék és a Rakdczi Ferenc
Karpataljai Magyar Foiskola Kiad6i Osztalyanak egyiittmiikodésével I1.

Szerkesztok:
HUSZTI Ilona, PhD, docens, a II. Rakoczi Ferenc Karpataljai Magyar Foéiskola
Filologia Tanszékének docense
HLADONIK Gergely - a II. Rakoczi Ferenc Karpataljai Magyar Féiskola Filologia
Tanszékének oktatdja
NAGY-KOLOZSVARI Eniké — a II. Rakéczi Ferenc Karpataljai Magyar Féiskola
Filologia Tanszékének adjunktusa

Szakmai lektorok:
Dr. Barany Béla — PhD, docens, a II. Rakoczi Ferenc Karpataljai Magyar Foiskola
Filologia Tanszékének docense
Dr. Lechner llona — PhD, docens, a II. Rakoczi Ferenc Karpataljai Magyar Féiskola
Filologia Tanszékének docense

A kiadasért felelnek:

Dr. habil. BEREGSZASZI Aniké — PhD, docens, habilitalt nyelvészdoktor, a II.
Réakoéczi Ferenc Karpataljai Magyar Foéiskola Filologia Tanszékének tanszékvezetd
professzora
DOBOS Sandor — a II. Rakoczi Ferenc Karpataljai Magyar Foéiskola Kiadoi
Részlegének vezetdje

A segédlet tartalmaért kizarolag a jegyzet szerkesztoi felelnek.
Kiadé: a II. Rakoczi Ferenc Karpataljai Magyar Foiskola (cim: 90 202,
Beregszasz,Kossuth tér 6. E-mail: foiskola@kmf.uz.ua)
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ELOSZO A MASODIK KOTETHEZ

Ez a kotet a masodik része annak a kiadvanysorozatnak, amely a 21. szazadi
karpataljai nyelvpedagdgidval hivatott foglalkozni. A sorozat elsé részében
valogatott bibliografiat adtunk kozre, amelynek tételei koziil valogattuk ki azt
a 102 empirikus kutatast bemutaté angol, magyar, német €és ukran nyelvii
tanulmanyt, melynek tartalmi 6sszefoglaldit a jelen kotetben kozoljiik.

A tanulményokat a szerint csoportositottuk, hogy milyen nyelven irodtak, igy
van angol, magyar, német és ukran blokkunk is. Minden tartalmi 6sszefoglalo
elétt az adott tanulmany az APA 6. kiaddsa szabvanyanak megfeleld
bibliografiai leirdsa olvashat6, a szerzok szerinti abécérendben. Az
absztraktokat az adott tanulmany nyelvén adtuk meg, hogy az
absztraktgylijtemény felhaszndl6i — elsdsorban a kutatasaikat végzo
nyelvszakos fdiskolai/egyetemi hallgatok — a lehetd legautentikusabb
formaban ismerkedhessen meg a mar elvégzett kutatdsok eredményeivel.

F6 célunk az absztraktok kozreaddsaval az, hogy a tartalmi Osszefoglalok
segitségével a hallgatok megismerhessék a Karpataljan elvégzett
nyelvpedagogiai  kutatdsokat, egyszeriibben tajékozodjanak kozottik,
konnyebben vélaszthassak ki a munkéjukhoz sziikséges tanulmanyokat,
pontosabban tudjanak hivatkozni az egyes kutatdsokra. Nem titkolt célunk
mindezzel az is, hogy felkeltsiik a hallgatokban az érdeklddést a
nyelvpedagogia kutatasa irdnt €s ujabb vizsgalatok elvégzésére buzditsuk Oket.

Beregszasz, 2024. augusztus 12.
A szerkesztok



FOREWORD TO THE SECOND VOLUME

This volume is the second part of the series of publications dedicated to 21
century Transcarpathian language pedagogy. In the first part of the series, a
selected bibliography was published, from which 102 empirical research
papers in English, Hungarian, German and Ukrainian were selected, the
content summaries of which are presented in this volume.

The studies are grouped according to the language in which they were written,
so there are English, Hungarian, German and Ukrainian blocks. Each summary
is preceded by a bibliographic description of the study in accordance with the
APA 6th edition standard, in alphabetical order by author. The abstracts are
given in the language of the study in order to provide users of the abstract
collection, especially language major college/university students conducting
their own research in the field of language pedagogy, with the most authentic
form of the results of the research already carried out.

Our main aim in publishing the abstracts is to help students to become
acquainted with the language pedagogical research conducted in
Transcarpathia, to find their way around more easily, to select the studies they
need for their work more easily and to be able to refer to the individual research
more accurately. Our aim is also to arouse students' interest in language
pedagogy research and to encourage them to carry out further studies.

Berehove, 12 August 2024.

The Editors



MEPEIMOBA /10 IPYTOI'O TOMY

Lleit ToM € Ipyroro 4acTUHOIO cepii myOumiKamii, MPUCBIUEHUX 3aKapHaTChKil
MOBHi# miegarorini 21 cromitra. Y nepmriii yacTuHi cepii Oyno omy0aikoBaHO
BHUOpany Oibmiorpadito, 3 skoi Oyno Bigiopano 102 emMmipuyHUX TOCIITKCHD
aHIITIHCHKOIO, YTOPCHKOIO, HIMEIBKOIO Ta YKPaiHCHKOIO MOBaMH, 3MiCTOBI
pe3roMe SIKUX MPEICTABICHO B I[bOMY TOMI.

CratTi 3rpynoBaHi BiJIOBIJHO 10 MOBH, SIKOIO BOHU OyJIM HalHCaHi, TOMY €
aHTTIMCHKUNA, YTOPCHKHUM, HIMEIBKUI Ta ykpaiHChkuil Onoku. KoxHomy
pe3tome Tmepenye OibmiorpadgiyHMii OmHMC JOCTIIKEHHS BIANOBIIHO [0
cragmapty APA 6-ro BuzmaHHA B aidaBiTHOMY MOpSAKY 3a aBTOPaMH.
AHOTaLii TOAaHO MOBOIO JOCII/PKEHHS, 1100 HaAaTH KOPUCTyBadyaM KOJIEKIii
aHoTaliH, 0cO0JINBO CTyJIeHTaM MOBHUX crenialbHOCTE!
IHCTUTYTIB/yHIBEpCUTETIB, SKI NPOBOAATH BJIACHI JOCTIIDKEHHS B Traiy3i
MOBHOI TENarorikd, HaWOUIbII aBTEHTHYHY (OpMy TpeACTaBICHHS
PE3yJIbTATIB YK€ MIPOBEICHUX JOCIIIKEHb.

Hama ronoBrHa Mera y myOumikarii aHOTamiii — JONOMOITH CTYISHTaM
O3HalloMHUTHCH 3 JIOCHIIPKEHHSIMM B Taldy3l MOBHOI ME€Jaroriku, IIo
MIPOBOAATHCS HA 3aKapIiarTi, JeTlie 30pIEHTYBaTHCS B HUX, IIPOCTillle BUOpaTH
JOCIIJDKEHHA, sIKI iM TOTpiOHI i CBO€I POOOTH, a TaKOX TOYHIIIE
MIOCUJIATUCS Ha OKpPeMI JOCITIKeHHs uM cTaTTi. Hamra meTta Takox mossirae B
TOMY, 1100 BUKJIMKATH Y CTYAEHTIB IHTEpEC O HAyKOBUX IOIIYKIB y raiy3i
MOBHOT MEJaroriky Ta 3a0X0THTH iX A0 MOAAJBIINX JOCITIKEHb.

beperoge, 12 cepnns 2024 poky.

Peoaxmopu



Magyar nyelvii tanulmanyok
Hungarian papers / CtaTTi yropcbKow MOBOK

1. Barany, E., Fabian, M., Lechner, 1., & Huszti, 1. (2022). A 2020. évi
tavaszi ¢és Oszi tavoktatds a Raékodczi-féiskolan: Tapasztalatok,
vélemények, tanulsagok. In Z. Karmacsi, A. Marku, & E. To6th-Orosz
(Szerk.), Mozaikok a magyar nyelvhaszndlatbol: Tanulmanyok a Hodinka
Antal Nyelvészeti Kutatokozpont kutatdsaibol (pp. 135-151). Torokbalint:
Termini Egyestilet.

A 2020-as évben kitort pandémia gybkeresen megvaltoztatta a vilagot, elhozta
az ,,4j realitast” ¢életiink szamos teriiletére. Természetesen az oktatas sem volt
ez alol kivétel. Mig tavasszal a hirtelen jott online oktatdsra vald atallas
fesziiltségeket okozott mind a tanarok, mind a didkok korében, addig a
COVID-19 mésodik hullama miatt dsszel bevezetett karantén mar nem érte
meglepetésként az oktatds szerepldit, a tanarok késziltek erre a
,forgatokonyvre”, felvértezodtek a  digitalis oktatashoz  sziikséges
modszerekkel, technikdkkal. Longitudinédlis kvalitativ kutatasunk elsd
fazisanak eredményeirdl mar tobb helyen beszdmoltunk (Huszti—Barany—
Lechner—Fabian 2021; Huszti—Fabian—Lechner-Barany 202 1; Huszti—Fabian—
Lechner-Barany—Kacsur 2021). Kutatasunk masodik fazisaban kvalitativ
modszerekkel azt kivantuk vizsgalni, miben kiilonbozott leginkdbb az oktatas
a 2020-as év két karantén idészakaban, hogyan kamatoztattak az oktatok a
tavaszi tavoktatds sordn szerzett tapasztalataikat az 0szi digitalis oktatasban,
milyen modszereket alkalmaztak a didkok aktivizalasara a szinkronorak alatt.
Jelen tanulméanyban kutatdsunk masodik fazisat mutatjuk be, elemezziik és
értelmezziik annak eredményeit, ramutatva a fontosabb pedagogiai
implikéaciokra

2. Barany E., Huszti 1., & Fabian M. (2011). Masodik és idegen nyelv
oktatasa a beregszaszi magyar iskoldk 5. osztalydban: a motivacid és a
nyelvi készség Osszefliggése az oktataspolitikai tényezdkkel. In K. Hires-
Laszlo, Z. Karmacsi, & A. Marku (Szerk.), Nyelvi mitoszok, ideologiak,
nyelvpolitika és nyelvi emberi jogok Kozép-Europaban elméletben és
gyakorlatban. A 16. Elényelvi Konferencia anyagai (pp. 145-154).
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Budapest — Beregszasz: Tinta Konyvkiado — II. Rakoczi Ferenc
Karpataljai Magyar Foiskola Hodinka Antal Intézete.

A jelen tanulmany egy longitudindlis vizsgalat masodik szakaszanak
eredményeit ismerteti, amelynek célja annak vizsgalata volt, hogy az
oktataspolitika hogyan befolyasolja az 6tddik osztalyosok motivacidjat a
masodik nyelv (ukrdn) és egy idegen nyelv (angol) tanulasara. Kutatasunk
masik fokuszaban az oktatdspolitika hatasa allt. Az eredmények azt mutattak,
hogy a tanulok mindkét nyelvbdl gyengén teljesitettek a teljesitménytesztek
egyes részein. A két nyelv kozotti f6 kiilonbségeket a nyelvtani ismeretekben
(az ukrén javéra - ezt az ukrdn nyelvtanitdsban uralkodé nyelvtani-forditési
modszerrel magyarazzuk) €s a szokincsben (szintén az ukran javara) talaltuk,
bar az angol iraskészségben a tanulok jobb eredményeket értek el. Az
oktataspolitika nyilvanvalé hatdsa a tanuldk ukran nyelv tanuldsa iranti
motivacidjaban mutatkozott meg, mivel 6k maguk is elismerték, hogy
tanulniuk kell a nyelvet, mivel emelt szintli érettségi vizsgat szeretnének tenni
ebbdl a tantargybol.

3. Batyi, S. (2009). Az idegen nyelvekkel és oktatasukkal kapcsolatos
sztereotipidk és attitlidok Karpataljan a 21. szazad elején. In A. Borbély,
I. Vanconé Kremmer, & H. Hattyar (Eds.), Nyelvideologidk, attitiidék és
sztereotipidgk. 15. Elényelvi Konferencia anyagai, Pdrkdny, 2008.
szeptember 4-6. (pp. 447-454). Budapest: Tinta Kényvkiado.

Az idegen nyelvek tanulédsa kisebbségi kortilmények kozott nagyon fontos a
felemelkedés szempontjdbol. Az attitlidoknek és sztereotipidknak fontos
szerepiik van, mert befolyasolhatjak az idegennyelv-elsajatitas sikerességét. A
karpataljai magyar iskolakban 394 sziilé korében végzett kutatasbol kideriil,
hogy sem az allam szovjet rendszerbdl 6rokolt idegen nyelvekkel kapcsolatos
attitlidjei, sem a sziil6k érzéketlensége nem javitja a karpataljai magyar didkok
idegen nyelvekkel kapcsolatos pozitiv attitiidjeit, és sem az allam, sem a sziilok
nem helyeslik az idegen nyelvek elsajatitdsanak motivacigjat. Pedig koztudott,
hogy az attitlidoknek, sztereotipidknak és a motivacionak meghatarozé szerepe
van a nyelvtanulasban.
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4. Batyi, S., & Airi, K. (2022). A masodik nyelv hatasai az anyanyelvre
eltérd nyelvtanulasi kontextusokban. Anyanyelv-Pedagdgia, 15(1), 24-40.
http://doi.org/10.21030/anyp.2022.1.2

A tanulmany azt a kérdést vizsgalja, hogy milyen hatdssal vannak az
anyanyelvre a kiilonb6z6 nyelvtanuldsi kontextusok. A vizsgélat a
tanulméanyaikat Magyarorszagon megkezdd orosz ajku hallgatok beszélt és
irott nyelvi produkcidjara terjed ki, és az eredményeiket oroszorszagi angol
szakos ¢s egynyelvii tarsaikéval veti Ossze. A kutatds eszkozei a
nyelvhasznalati és a nyelvjartassagi kérddiv, a szemantikus ¢€s a betlifluencia-
tesztek, a képregénymesélés és az irott produktum létrehozdsa. A vizsgélat
longitudinalis: a résztvevok nyelvi teljesitményét a tanulmanyok
megkezdésekor és négy honap elteltével méri. Az eredmények megmutatjak,
hogy a nem anyanyelvi nyelvtanuldsi kdrnyezet hogyan hat az anyanyelvre, ez
a szokincsgazdagsag csokkenésében és a sziinetek szazalékos aranyanak a
novekedésében mutatkozik meg.

5. Fabian, M. (2009). Nyelvtanuldshoz fiiz6d6 attitidok a beregszaszi
magyar gimnazistak korében. In Z. Karmacsi, & A. Marku (Szerk.), Nyelv,
identitas és anyanyelvi nevelés a XXI. szazadban (pp. 34-39). Ungvar:
PoliPrint.

A Karpataljanak nevezett teriileten €16 magyarok nyelvi kdrnyezetét kozel szaz
éve politikai dontések hatdrozzak meg. A kisebbségben ¢€l6knek a szabadon
valasztott nyelvek mellett az allamnyelvet is meg kell tanulniuk, amely az
elmult évszazad soran tobbszor valtozott. Jelen kutatds a 10-11 éves magyar
iskolasok viszonyuldsaval foglalkozik altaldban a nyelvtanulashoz és a két
tanult nyelvhez: az ukrdnhoz mint allami vagy masodik nyelvhez és az
angolhoz mint idegen nyelvhez. A kutatés célja, hogy feltarja a tanulokat a két
vizsgalt nyelv tanuldasdban befolydsold6 motivacios tényezoket, valamint a
nyelvek tanitdsdban alkalmazott kiillonb6z6 moddszereket és azok hatdsat a
nyelvtanulasra. Emellett kisérletet tettiink arra is, hogy kideritsiik, melyik
nyelvet hajlandobbak hasznalni a tanulok.

6. Fabian, M., Huszti, 1., & Baranyné Komari, E. (2010). Fifth graders’
receptive skills in English and Ukrainian. Acta Beregsasiensis, 9(2), 153—
162.
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This article deals with the receptive skills in English and Ukrainian of
Hungarian fifth-graders in Berehove. It presents partial results of the second
phase of a long-term research project. The aim of the study detailed here was
to gain insights into the receptive skills of fifth-graders in English and
Ukrainian, to compare the results with those of the first phase and to identify
differences. The analyses show that there has been progress and improvement
in the skills tested, although the Ukrainian speaking comprehension results are
better than the English ones. It can be concluded that the development of
reading skills in neither language is given sufficient attention.

7. Fabidan M., Huszti 1., & Lizdk K. (2005). Az angol nyelv oktatdsdnak
helyzete Karpatalja magyar tannyelvi iskolaiban. Kézoktatds, 12(1), 4-8.

A XXI. szdzad gyorsan liiktet vildgban elengedhetetleniil sziikség van egy
vagy tobb idegen nyelvnek az ismeretére. Ukrajnaban a szovjet éra idején is
folyt idegennyelv-oktatas (pl. angol, német, francia, spanyol stb), bar nem a
kommunikativ modszeren volt a f& hangsuly, ezért az elért eredmények is
merdben eltéréek votak. A Szovjetunid Osszeomlasa utdn az orszagban a
helyzet rohamosan valtozott. Ennek eredményeként Ukrajndban jol
megfigyelhetd az az irdnyzat, miszerint egyre tobben tanulnak idegen
nyelveketm koztiik az angolt.

8. Fabian, M., Lechner, 1., Barany, E., & Huszti, 1. (2011). Teaching English
to young learners through stories: Implementing story-based language
teaching methodology in pre-service teacher training. Acta
Beregsasiensis, 10(1), 157-164.

The advantages of story-based foreign language teaching have long been
recognised and acknowledged in language pedagogy (see Ellis & Brewster,
1991). Nevertheless, this method of language teaching is not widespread in
Transcarpathian Hungarian schools. Therefore, we considered it important to
familiarise our English and Ukrainian students with the methodological basis of
this procedure. We analysed the research diaries of 25 participating students.
The results show that story-based teaching has a positive impact on students'
speech comprehension and vocabulary development. And as a pedagogical
implication of our research, we emphasize that we hope to include story-based
language teaching as a language pedagogical procedure in the compulsory
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subjects of teacher training in the subject Methodology of teaching English at
the Ferenc Rakoczi 11 Transcarpathian Hungarian College of Higher Education.

9. Hnatik K. (2019). A magyar mint idegen nyelv tanuldsdnak lehetséges
buktatéi nyelvtanuléi szemmel. In E. Berghauer-Olasz, I. Gavriljuk, E.
Hutterer, & K. Pallay (Szerk.), 4 koz- és felséoktatas elétt allo kihivasok
a XXI. szazadban Kelet-Kozép-Europaban az oktatasi reformok tiikrében.
Tanulmanykétet (pp. 111-118). Ungvar: ,,RIK-U” Kft.

Az idegennyelv-tanulas fontos részét képezi az emberek életének boldogulasi
¢s egyéb szempontbol. A tanulas soran sikerek és kudarcok egyarant érik a
nyelvtanul6t. A kiilonb6zé nehézségek nagymértékben befolyasolhatjak a
nyelvtanulds menetét, eredményességét. Jelen kutatds arra iranyult, hogy
megvizsgalja, milyen lehetséges problémakkal kell szembesiilniiik az ukran
ajku nyelvtanuloknak a magyar mint idegen nyelv tanuldsa folyaman. Az ukran
ajku nyelvtanulokkal végzett kérddives felmérés kapcsan kideriilt, hogy
szamukra leginkdbb a nyelvtani jelenségek és a helyes kiejtés elsajatitasa
okozza a legtobb nehézséget. A kapott eredmények arra engednek
kovetkeztetni, hogy a nehézségek egy része az anyanyelvi transzferhatdsoknak
koszonhetd. Ezeknek a jelenségeknek a részletesebb feltarasdhoz tovabbi
kutatasok sziikségesek. A vizsgalat eredményei hozzajarulhatnak a magyar
mint idegen nyelv tanuldsanak eredményesebbé tételéhez Karpataljan.

10. Huszti, 1. (2002). Nehéz a dolga a gyakornoknak? Kézoktatas, 9(1), 15—
16.

A Karpataljai Magyar Tanarképzd Foiskola (KMTF) 1Uj felsOoktatasi
intézmény Karpataljan, minddssze o6t éves. Harom teriileten folyik a
tanarképzés: angol-, torténelem — és foldrajztandrok kertilnek ki az iskola falai
koziil. Mivel az intézmény pedagdgiai jellegli, a képzési folyamatban fontos
szerepet toltenek be a hallgatok szakmai gyakorlata, ami hat féléven at tart és
két részre oszlik. A negyedik félévtdl a hetedikig a hallgatok csoportos tanitasi
gyakorlaton vesznek részt, ami fOként megfigyeléseken alapszik, mig
nyolcadik és kilencedik félévben egyéni tanitasi gyakorlatra keriil sor, amikor
a didkok sajat maguk tanitanak, segitsgégiil hivva mindazt a tudast, amit addig
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megfigyeléseik és tapasztalataik alapjan, illetve foiskolai mddszertani orak
soran szerez

11. Huszti, 1. (2009). Beregszaszi magyar tannyelvii iskolaba jar6 6todikesek
identitastudata €s a nyelvtanulas kozotti 6sszefliggések. In Z. Karmacsi, &
A. Marku (Szerk.), Nyelv, identitas és anyanyelvi nevelés a XXI.
szazadban (pp. 54—63). Ungvar: PoliPrint.

Egy folyamatban 1évé vizsgélat részeredményeit szeretném bemutatni
ravilagitva arra, hogyan befolyasolja a beregszdszi magyar iskoldkban tanul6
gyerekek identitdsdt az a tudat, sét, idénként kényszer, hogy kotelezd
megtanulni és tudni az allamnyelvet (az ukrant). A hatdlyos torvények
értelmében ugyanis Ukrajnaban csak azok jelentkezhetnek felsdoktatasi
intézménybe, akik emelt szintli érettségi vizsgat tettek ukran nyelvbdl, és
legalabb elégséges eredményt értek el

12. Huszti, 1. (2014). A tanulok altali hangos olvasas hasznalata az angoloran:
A hangos olvasds mikro- és makroszintjének vizsgalata. Kdézoktatds,
19(1-2), 20-24.

A kérpataljai magyar iskoldkban elterjedt gyakorlat, hogy angoltanarok
hangosan olvastatjak a tanuldkat az angolérakon (Huszti, 2002, 2003a, 2003b).
Néhany kutatd (Helgesen ¢és Gakuin, 1993) a hagyomdanyos értelemben
hasznalt hangos olvasasi technika ellen 1ép fel, hangsulyozva, hogy lelassitja
az olvasasi folyamatot, és az olvasok altalaban nem képesek a jelentésalkotasra
koncentralni, amikor hangosan olvasnak. Ezeket a kijelentéseket azonban
semmilyen kutatdsi eredmény nem tamasztja ald. Ha ilyen ellenvetések
léteznek a hangos olvaséas osztalytermi hasznélataval kapcsoltaban, miért is
alkalmazzdk mégis a tanarok, mindenféle helytelenités és figyelmeztetés
ellenére? Kutatasunk {6 célja ebbdl kifolydlag az, hogy kielégitd valaszt
kaphassunk a fenti kérdésekre, illetve bizonyitékot gytjtsiink, melyek
alatdmasztjak vagy megcafoljak a hangos olvasassal kapcsolatos szakirodalmi
feltételezeseket.
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13. Huszti, 1. (2017). A tanarok nyelvtudasszintjének szerepe az
angoloktatasban a karpataljai magyar iskoldkban. In A. Marku, & E. Téth
(Eds.), Tobbnyelviiség, regionalitds, nyelvoktatis (Tanulmdanyok a
Hodinka Antal Nyelvészeti Kutatokozpont kutatdisaibol I11.) (pp. 189—
202). Ungvar: ,,RIK-U”.

A tanulmany azt vizsgalja a karpataljai gyakorl6 angoltanarok korében gytijtott
vélemények alapjan, van-e Osszefiiggés a tanarok angol nyelvtudésa és tanitési
képességiik kozott a karpataljai magyar kontextusban. Az eredmények azt
mutatjdk, hogy minél magasabb a tanar angol nyelvtudasszintje, annal
sikeresebben tudja a nyelvet tanitani. Tovabbi kutatdsokra van sziikség a
tanarok valds nyelvtuddsszintjének a megallapitasara.

14. Huszti, 1. (2017). Hogyan hat a karpataljai magyar iskolak angoltanarainak
nyelvtudasszintje a nyelvtanitas folyamatara? Kozoktatas, 22(4), 16-17.

A kérpataljai idegennyelv-tanitdsi kontextus igyekszik mindenben 1épést
tartani a vilagtendenciakkal. Jelenleg ez leginkdbb abban nyilvanul meg, hogy
szlikebb patriankban is egyre tobb nyelvvizsgakdzpont nyilik, ahol mindazok,
akiknek hivatalosan igazolniuk kell nyelvtudasszintjiiket egy adott nyelvbdl,
nemzetkozileg elismert nyelvvizsgat tehetnek Ungvaron, Munkacson ¢és
Beregszaszban. Természetesen minden vizsgazo sikeres nyelvvizsgat szeretne
tenni, ehhez viszont arra is sziikség van, hogy az dket felkészitd tanaroknak
megfeleld nyelvtudasszintjiik legyen és fel tudjak késziteni tanitvanyaikat az
eredményes nyelvvizsgara. Azonban Karpataljan ezzel a kérdéskorrel még
senki nem foglalkozott behatdbban, €éppen ezért tlztik ki célul a téma
részletesebb vizsgalatat egy empirikus kutatas keretein beliil.

15. Huszti, 1. (2018). Oly nehéz tanarra lenni! A mentorok szerepe a tanarra
valas folyamatanak kezdetén. In Z. Karmacsi, & R. Maté (Szerk.), Nyelvek
és nyelvvaltozatok térben és idoben: Tanulmdnyok a Hodinka Antal
Nyelvészeti Kutatokozpont kutatasaibol IV (pp. 139-155). Ungvar: ,,RIK-
u”.

Tanulményunkban egy kérddives felmérésrdl szdmolunk be, melynek soran
azt vizsgaltuk, milyen szerepiik van az iskolai gyakorlatvezetd szaktanaroknak
— mentoroknak — a gyakorlatukat éppen csak elkezdd foiskolai hallgatok —
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mentoraltaknak — tandrra valds folyamatanak kezdetén. Két célcsoportot
vontunk be a kutatdsunkba, egy 45 f6bol allo gyakornoki csoportot, melyben
foiskolai hallgatokat kérdeztiink a témdaval kapcsolatban; a masik csoport 14
iskolai szaktanarbdl allt, akik egyben mentorként is szerepeltek a iskoldkban,
ahol a hallgatok a gyakorlatukat teljesitették. A kérddivek adatainak elemzése
soran kidertilt, hogyan latjak a gyakornokok az iskolai szaktanar-mentorok
szerepét a sajat tanarrda valasi folyamatukban. A legfontosabb eredmény azt
igazolja, hogy a mentorok a fejlodésmodellt alkalmazzak leginkabb, vagyis
hangsulyozzak a lényeges kérdéseket, ramutatnak a hianyossagokra, de
tobbnyire engedik és tamogatjak a gyakornokok onallé kezdeményezéseit a
tanitas folyaman.

16. Huszti, 1. (2020). Az ukrajnai idegen nyelvi tanterv. Modern Nyelvoktatas,
26(1-2), 101-121

Az ukrajnai kozoktatds allami iskolaiban négy idegen nyelvet tanitanak: az
angolt, a németet, a franciat és a spanyolt. Valasztott tantargyként ezekbdl a
nyelvekbdl kiilso fiiggetlen érettségi vizsgat is tehetnek a végzdsok. A tanités
altalanos idegen nyelvi oktatas, illetve szakositott oktatas keretein beliil folyik.
A szakositott vagy elmélyitett oktatds soran lényegesen magasabbak a heti
idegen nyelvi Oraszamok az iskoldban. Az oraszdmokon kiviil a tanitas
tartalma is eltérd, ezért fordulhat eld az, hogy a két kontextus kiilonb6zo
tantervet hasznal. Azon iskolak szdma, ahol nem elmélyitett tanterv szerint,
azaz ahol nem emelt 6raszdmban oktatjak az idegen nyelveket, sokkal nagyobb
Ukrajnéban, ezért mi is az ilyen iskoldk szamara késziilt tanterveket valasztjuk
kutatasunk targydul. A tanulmany dokumentumelemzés eredményeit mutatja
be, melyet azzal a céllal adunk kozre, hogy ismertessiik az Ukrajnaban jelenleg
hasznalatban 1év6 idegen nyelvi tantervet, illetve rovid torténelmi attekintés
keretén beliil felvazoljuk, hogy a dokumentalt alapokat tekintve honnan indult
¢s hova ért az idegennyelv-oktatds. A Szovjetunio 1991-es felbomlasa utan
Ukrajnaban a kordbban hasznalt tantervek voltak hatalyosak. Uj idegen nyelvi
tantervre, mely mar a kommunikativ nyelvoktatasra alapozott, egészen 1998-
ig kellett varni. A kovetkezo tantervet 2001-ben adta ki Ukrajna Oktatasi és
Tudomanyos minisztériuma, melyben a K6zos eurdpai referenciakeret (CEFR
2001) eldirdsai szerint vildgosan meghatdroztdk a tanulok szdmara elérni
kivant célokat, nyelvi szinteket. Majd a 2003/2004-es tanévtol az idegen
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nyelvek tanuldasdt mar az elemi iskola 2. osztalyatdl (7 éves kortol) kezdve
kotelezték. Ennek eredményeként 2005-ben ijabb tanterv latott napvilagot,
melyet azota évente feliilvizsgalnak, kibdvitenek, a valtozasokat pedig a
minisztérium hivatalos honlapjan teszik kdzzé. Elméleti kutatasunk soran célul
tliztiik ki, hogy a tantervi valtozasok iddbeli attekintését az olvasok elé tarjuk,
¢s egyben ravilagitsunk a valtozdsok sziikségességére, illetve elemezziik
azokat mindségileg. Emellett bemutatjuk, hogy a megvaltozott tanterv milyen
kovetkezményekkel jarhat a tanuldk nyelvi tudésszintjét, illetve az
idegennyelv- tanarok tanitasi szokasait illetben, tovabba azt, hogy milyen lehet
a tantervi eldirasok hatésa az idegennyelv-tanitasi folyamatokra.

17. Huszti, I (2020). Megfigyelési feladatok  hasznilata az
angoltanarképzésben. LIMES, 7(2), 237-247.

Jelen cikk f6 célkitlizései kozé tartozik Az angol nyelv oktatdsanak
modszertana cimii féiskolai alaptantargy rovid ismertetése az angol
tanarképzési programon belill a beregszaszi II. Rékdczi Ferenc Karpataljai
Magyar Féiskolan (Karpatalja, Ukrajna); azon mikrotanitasi foglalkozasok
részletes leirasa, amelyeket az angol szakos didkoknak le kell vezetniik a
kotelezd tanitdsi gyakorlat megkezdése eldtt; hagyomanyos é€s innovativ
megfigyelési feladatok bemutatdsa, amelyek az angol tanarképzési
programokban a mikrotanitas soran felhasznalhatok, hogy a diakokban
tudatositsak a tanari szakma dontd kérdéseit; tajékoztatas annak a felmérésnek
az eredményeirdl, amelyet angol szakos fdiskolai hallgatok korében
végeztiink, ¢s amely a Douglasféle (2018) innovativ megfigyelési feladatok
elonyeire Osszpontositott. Végiil a tanulmany néhany hasznos pedagogiai
kovetkeztetést von le az angol tanarképzéssel kapcsolatban.

18. Huszti, 1., & Féabian, M. (2014). Az ukran és angol nyelv tanitasanak
Osszehasonlito elemzése beregszaszi magyar iskolakban végzett kutatdsok
alapjan. In E. Barany, & 1. Csernicsko (Eds.), Vkpaincwko-yeopcoxi
MINHCMOBHI KOHmMaxmu.: Munyne i cydacricmos. Mamepianu miscHapoouoi
Hayxoeoi konghepenyii (pp. 109-119). Ungvar: Bunasuunrso B. ITagska.

A tanulmény a beregszaszi magyar iskoldkban foly6 ukran- €s angoltanités
Osszehasonlitasaval foglalkozik. a jellemzést kiilonbozo, eddig elvégzett
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kutatasok eredményei alapjan készitettiik el, melyek arra engednek
kovetkeztetni, hogy a vizsgalt tanuldk nyelvtudasa egyik nyelvbdl sem
kielégitd. Kiemelendé a pedagdgusok feleldssége és szerepe a tanulok
nyelvtanuldsanak, illetve identitasuk kialakulasanak folyamataban.

19. Huszti, 1., Fabian, M., Bérany, E., & Lechner, 1. (2024). A Raékdczi-
féiskola hallgatoinak attitiidje a (nyelv)tanuldshoz a tavoktatds soran. In
E. Berghauer-Olasz, E. Csopak, 1. Greba, & K. Lizak (Eds.), Challenges
and effects of crisis situations on education. Book of abstracts of the
International Academic Conference in Berehove, 30-31 March, 2023 (pp.
274-275). Berehove: Ferenc Rakdczi II Transcarpathian Hungarian
College of Higher Education.

Tanulasi kornyezetiink meghatarozé szerepet jatszik a tanulas folyamataban.
A 2020-as ¢év jelentds mértékben megvaltoztatta tanuldsi kornyezetiinket és
szokasainkat, az online térbe szoritva tanart ¢s didkot egyarant. A
tavoktatasnak ez az uj, 21. szazadi formaja bizonyos mértékben jelen volt mar
ugyan az életiinkben, széles korii elterjedése azonban a Covid-19 okozta
vilagjarvany id6szakahoz kothetd. 2020 marciusa mérfoldké volt életiinkben:
a tdvoktatas online formaja a mindennapjaink részévé valt, ¢és a kivaltoé okkal
egylitt bizonyos szinten tovabbra is veliink is marad. Kutatdsunkban arra
kerestiik a valasz, hogyan alkalmazkodtak az oktatdsi folyamat résztvevoi az
Uj tanulédsi kornyezethez €s hogyan ¢élték meg a didkok és a tanarok ezt az
1d6szakot, illetve, milyen véltozasokat hoztak az online tér és a tudomany uj
vivmanyai az €letiinkbe, hogyan hatott mindez a tanitasi-tanuldsi folyamatra.
Vizsgalatunk kitér a motivaciod, a stressz, a tanulassal eltoltott 1do, az
eredményesség és a digitalis készségek kérdéseire, illetve foglalkozik az online
nyelvtanuldsban tapasztalt nehézségekkel.

20. Huszti, 1., Fabian, M., Lechner, 1., & Bérany, E. (2021). A tavoktatas
tapasztalatai egy kérddives felmérés tiikkrében. LIMES, 8, 201-218.
A 2020-as év kivéte- les évnek mondhat6, hiszen a Covid-19 az egész vilagon
el- terjedt. Az 0j valdsag az oktatasi szférat is teljesen megvaltoztatta. A
honapokig tartd6 ukrajnai karantén alatt 2020 tavaszdn az oktatési
intézményeket be kellett zarni, és minden alap-, kozép- és felsGoktatasi
intézménynek 4t kellett allnia a jelenléti oktatasrol a tavoktatdsra. Annak
érdekében, hogy jobban megértsiikk a végbemend folyamatokat, és értékes
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betekin- tést nyerhessiink abba, hogy a fel- sGoktatasi intézmények nyelvta-
narai hogyan oldottdk meg azokat a feladatokat, amelyekkel szembe kellett
nézniiik és sikeresen telje- sitettek-e, megalkottunk egy on- line kérddivet az
oktatok szdmara. Az eredményekbdl kideriilt, hogy a legtobb esetben az
oktatok tav- oktatdsa teljesen 1) tapasztalati teriilet volt, mivel a jarvany elott
még nem probalkoztak ezzel. Kutatasunk egyik legfontosabb implikacioja:
rendkiviil fontos az oktatok tovabbképzése az online tanitassal kapcsolatban.

21. Huszti, 1., & Kacsur, A. (2016). Az ukrajnai angol emelt szintli érettségi
vizsgara valé felkésziilés nehézségei: Ut a sikeres fogalmazésirashoz. In
V. Gazdag, Z. Karmacsi, & E. To6th (Szerk.), Ertékek és kihivasok. A 20135.
mdrcius 26-28. kozott Beregszdszon a Nyelvi és kulturalis soksziniiség
Kelet-Kozép-Eurdpaban: érték és kihivisok cimii konferencian elhangzott
eléaddsok anyagai. Il. kotet. Torténelem- és tarsadalomtudomanyok,
oktatasmodszertan, irodalomtudomdny (pp. 222-235). Ungvar: Autdor-
Shark.

Jelen tanulmany egy kérddives felmérést mutat be arrdl, hogy az érettségizok
milyen modszereket €s stratégidkat alkalmaznak a leghatékonyabban az 6nallo
angol nyelvvizsgara vald felkésziilés soran. Az itt ismertetett kutatas {6 célja
az volt, hogy a témat kiilonb6z6é szempontok szerint vizsgalja meg a tanarok
¢s a didkok szemszogébdl, valamint, hogy hasznos gyakorlati tanacsokkal
szolgalhasson az angol kiils¢ fliggetlen vizsgara (EIT) készilo érettségizék
szdmara azzal kapcsolatban, hogy hogyan lehet a legjobban felkésziilni a
vizsga irasbeli feladatara.

22. Huszti, 1., Lechner, 1. Barany, E., & Fabian, M. (2023). Nyelvelsajatitas a
digitalis munkarendben a felsdoktatasban (Az elmult tanév tanulsagai). In
A. Albert, J. Bona, G. D. Borbas, R. Brdar-Szabo, K. Csizér, & Zs. Vladar
(Szerk.), Fejezetek az alkalmazott nyelvészet teriiletérsl. Budapest:
Akadémiai Kiado. DOI: 10.1556/9789634549811

Mar tobb mint két éve, hogy a COVID gyodkeresen megvaltoztatta €letiinket.
A tanaroknak vilagszerte kihivasokkal kellett szembenéznilik a kialakult
helyzet kapcsan. Ujabbnal ujabb fogalmakkal kellett megismerkedniink,
elészor azt gyakoroltuk, mi a tdvoktatds, majd jott a hibrid valtozat.
Mindekdzben rohamosan fejlesztettiik digitalis készségeinket,
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rekordgyorsasaggal kellett elsajatitanunk a kiilonb6z6 applikaciok hasznalatat.
Mindennapi nyelvhasznélatunk részévé valtak az olyan kifejezések, mint a
Google Classroom, Meet, Zoom stb. Elérkezettnek tlinik az id6, hogy levonjuk
a tanulsagokat az elmult id6szak tapasztalatai alapjan

23. Huszti, 1., Nagy-Kolozsvari, E., & Fabian, M. (2024). Technologia
hasznalata a kisgyermekkori angoltanitasban Karpataljan. In E.
Berghauer-Olasz, E. Csopék, 1. Greba, & K. Lizak (Eds.), Challenges and
effects of crisis situations on education. Book of abstracts of the
International Academic Conference in Berehove, 30-31 March, 2023 (pp.
316-317). Berehove: Ferenc Rékdczi II Transcarpathian Hungarian
College of Higher Education

Az idegennyelv-oktatasban a technologia felhasznalhato a szdokincs, nyelvtan
hatékonyabb oktatdsara ¢és a nyelvi készségek fejlesztésére. A
jatékalkalmazasok bevezetése az oktatasba mind a tanarok, mind a tanulok
lehetdségeit kiterjesztette, élvezetesebbé ¢és vonzobba téve az oktatasi
folyamatot, és igy tovabbfejlesztette a nyelvoktatast segitdé technoldgiat. A
haborti idején, amelyben jelenleg Ukrajna ¢él, az online oktatdjatékok
kiilonleges eszkozt jelenthetnek a tanulds tdmogatasara. Kutatdsunkat egy
kiilonosen bonyolult iddszakban végeztiik, amikor a Covid-19 lecsillapodésa
utan haboru kezdddott az orszagban, és szamos tandrat toroltek. Kvantitativ
kutatasi paradigmat alkalmaztunk f6 kutatasi kérdésiink megvalaszolasara:
hogyan segiti a technologia a karpataljai kisgyermekkori nyelvtanuldst?
Kérdoiv késziilt, a vizsgélatban 6sszesen 167 tanuld vett részt Karpataljarol.
Eredményeink szerint a valaszadok tobb mint fele napi 1-2 6rat tolt otthon
kiilonboz6 jatékokkal, 72%-uk pedig rendszeresen jatszik angolul. A tanulok
tobb mint harmada (35%) gondolja tigy, hogy az egyik legjobb dolog a digitalis
jatékokban, hogy 6romet szereznek szamukra. Ennek eredményeként az angol
nyelvtandroknak most nagyobb hangsulyt kell fektetniiik arra, hogy a
gyerekeket megismertessék a hasznos, ¢életkoruknak megfeleld digitalis
jatékokkal ¢€s alkalmazasokkal, amelyek a formalis oktatas mellett a nyelvi
készségeket is fejleszthetik technologiai alapi mddszerek segitségével.

24. Jacenta, K. (2011). A tankdnyv szerepe az idegen nyelv oktatasaban. Az
5., illetve a 6. osztaly szamara irt ukrajnai angoltankdnyvek
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szakmoddszertani elemzése Matthews (1985) szempontjai alapjan. Acta
Academiae Beregsasiensis, 10(2), 57-69.

A tanulmany a nyelvkonyv szerepét kivanja feltarni az idegen nyelv
oktatasaban. Kiilon kitér az 5., illetve 6. osztily tanuldi szamara irddott
angoltankonyvek elemzésére is, melyek egy szerzotdl, Oksana Karpiuktol
szarmaznak. Célja: bemutatni az egy sorozathoz tartozd konyvek formai és
tartalmi jellemzdit, nyelvpedagodgiai elemzését Matthews (1985) szemlélete
alapjan.

25. Kacsur, A. (2020). Iskolavalasztisi motivaciok Karpataljan:
Esettanulmany egy beregszaszi magyar iskola alapjan. LIMES, 7(1), 185—
200.

Az ukran oktatasi tarca 2007-ben kiadott 1171. szdmu rendeletének értelmében
a sikeres ukran nyelv és irodalom érettségi minden felsGoktatasi szakirdny
esetében a bejutas feltétele. Az iskolai tannyelv-valasztas igy rendkiviil fontos
kérdéssé valt a karpataljai magyarsag szamara, hiszen a magyar nyelvii oktatas
opciodjanak elvételével az identitasunk is veszélybe keriil. Ezért meghatarozé
szerepe van annak, milyen tannyelvili iskolat valaszt a sziild gyermekének.
Kutatasunk sordn olyan magyar és ukran nemzetiségii sziilokkel készitettiink
interjut, akik a kezdeti ukran tannyelvii iskola utan kiilonb6zé megfontolasok
alapjan atirattak gyermekeiket Karpatalja egyik legnépszerlibb magyar
iskoldjaba. Azok a magyar anyanyelvi sziilok, akiknek a gyermeke elszor
ukran tannyelvii iskoldba jart, kiemelték, mennyivel kdnnyebb a gyerekeknek
anyanyelviikon elsajatitani a tananyagot. A megkérdezett sziilok
mindegyikének valaszai kozott szerepelt mint jovobeli terv, a gyerekek
magyarorszagi tovabbtanulasanak lehetdsége.

26. Marku, A. (2020). A magyart mint idegen nyelvet oktatd tanarok
véleménye a MID-oktatasrol Karpataljan. LIMES, 7(2), 171-181.

Egy 2018-as empirikus kutatas keretében a magyart mint idegen nyelvet oktato
tanarokat kérdeztem a MID-oktatas helyzetérdl Karpataljan. Célom az volt,
hogy egy altaldnos helyzetkép leirasan til a gyakorlo pedagogusok véleményét
is feltarjam a magyar mint (mdsodik) idegen nyelv oktatdsanak
koriilményeirdl, problémairol, hianyossagokrol, a tanterv(ek)

23



alkalmazhatdsagarol, taneszkozokrol és esetleges jo gyakorlatokrol, amelyek
segitik, vagy gatoljak a hatékony magyar mint idegen nyelv oktatist a
karpataljai iskolakban. Kulcsszavak: Karpatalja, MIDoktatas, tanterv,
pedagdgusoka

27. Maté, R. (2016). A karpataljai tizenévesek idegen nyelvi repertoarjanak
fejlesztési modjai. Kozoktatas, 20(1), 13-15.

Egy, 0j szamunkra eddig ismeretlen nyelv elsajatitdsa kihivasokkal, néha
sokévi kemény munkaval jar. Ha valaki vallalkozik erre az egyszerinek
semmikép sem mondhat6 feladatra, az megtapasztalhatja, a nyelvtanuldssal
nemcsak elménket élesitjiik, de emberként is tobbek lehetiink 4ltala. Emiat egy
nyelvtanar feladata tobb szempontbol is héalasnak bizonyul, hisz az éltala
atadott tudas sokféleképp hasznosithatd. Am a nyelvtanulds — s a nyelvtanitas
— soran szamos akadalyba {itkoziink.

28. Maté, R. (2017). Angol ¢és ukran nyelvi felmérések tapasztalatai
Karpatalja magyar tannyelvii altalanos iskolaiban. Kozoktatas, 22(4), 14—
15.

A nyelvtudas ma mar elengedhetetlen feltétele az életben valé boldogulasnak.
Kisebbségi helyzetben a nyelvtudds fokozott jelentdséggel bir, hisz
anyanyelviink és a ma mar kotelez6 idegen nyelv(ek) mellett az allamnyelvet
szintén ismerniink kell. Amikor egy iskolas gyerek ismerkedni kezd az idegen
nyelvekkel, az els6 talalkozdsok nem mindig zokkendmentesek. Ha
kiviilalloként, laikusként tekintiink a vidékiink magyar tannyelvii iskolaiban
tanuld didkok nyelvismeretére, esetenként arra a kovetkeztetésre juthatunk,
hogy a gyerekek valamilyen Gton-modon egyszeriibben s eredményesebben
sajatitjak el az angol nyelvet, mint az ukrant. Az aldbbiakban vazolt felmérés
legfébb célja az volt, hogy a 9. osztdlyos tanulok nyelvtudasara vonatkozo
empirikus adatokra alapozva nyujtsunk betekintést a karpataljai magyar
tannyelvi altalanos iskoldkban folyo nyelvoktatdsba. A felmérés nyoméan nem
csupan szamszerlsithetd adatokat kivantunk a nyilvanossag elé tarni, de
vizsgélni szerettiik volna a gyerekek nyelvtudasarol a kozvéleményben
kialakult kép igazsagtartalmat is. Régionkban maig elterjedt vélekedés, hogy
mig ukrdnul nem beszélnek jol a fiatalok, az angollal jobb a helyzet.
Ugyanakkor a kétezres évek végén egy karpataljai kutatok altal végzett
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felmérés mar ramutatott arra, hogy ez az allitds nem feltétleniil tiikrozi a
valdsagot (v6. Huszti-Fabidn—Barany 2009)

29. Maté, R. (2017). Tizenegyedik osztalyos tanulok idegennyelv-tudasanak
vizsgalata (karpataljai magyar tannyelvii kzépiskolak példaja alapjan). In
A. Marku, & E. Téth (Eds.), Tébbnyelviiség, regionalitas, nyelvoktatas
(Tanulmanyok a Hodinka Antal Nyelvészeti Kutatokézpont kutatdasaibol
I11.) (pp. 203-212). Ungvar: ,,RIK-U”.

A 11. osztalyt sokan csak ,,problémas korosztalyként” emlegetik, hisz ez az az
év, amely a legtobb nehézséget és kihivast tartogatja a tanulok szamara. Am
barmilyen hivatast is valasszanak a jovében, az idegen nyelvek ismeretének
fontossaga megkérddjelezhetetlen. A karpataljai magyar tannyelvii iskolak
idegennyelv-oktatasa szamos problémat hordoz magaban, az alacsony
oraszamtol kezdve a magas csoportlétszamon 4at a tankonyvhianyig. Jelen
kutatds célja, hogy ezt a problematikat kozelrdl bemutatva vizsgalja, hogy a
karpataljai magyar tannyelvii iskoldk 11. osztilyos tanul6éi milyen szintli
idegennyelv-tudassal rendelkeznek. Kiilonb6z6 feladattipusokon keresztiil
kivanjuk bemutatni, melyek a tanulék nyelvtudasanak erdsségei és gyenge
pontjai s a tanulmany végén megfogalmazzuk, hogyan lehetne orvosolni a
felmertil6 problémakat.

30. Nagy, E. (2009). A nyelvtanulok kommunikativ kompetencidjanak
fejlesztése rovid torténeteken keresztiil. Kozoktatas, 16(1-2), 13-17

Jelen irds témaja egy hosszu tavu kutatas része, amely az autentikus torténetek
szerepét vizsgalja az idegennyelv-tanitdsaban. A témavalasztds oka a
karpataljai magyar iskoldk also tagozatos didkjainak angol tankonyvvel valo
szegényes ellatottsaga volt. E probléma enyhitésének céljabol mertiilt fel az
otlet, hogy a napjaink szakirodalmaban is egyre népszerubb (Hughes, 2006,
2001; Ujlakyné Sziics, 2006; King, 2003; Slattery és Willis, 2001; Brown,
1998; Collie ¢s Slater, 1993; Ellis és Brewster, 1991 stb.) torténet-alapu
tananyag-kiegészité “csomagok” keriiljenek Osszeallitasra. A kutatds 2006-
ban kezdddott, mikor is a rovid torténetek szerepe keriilt vizsgalatra az angol
nyelv oktatdsaban. Els6é 1épésben részletes szakirodalmi attekintés késziilt a
témaval kapcsolatosan. Késobb, a kutatas mésodik fazisaban egy kivalasztott
torténet keriilt feldolgozasra. Ennek soran a négy nyelvi készség fejlesztésére
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iranyul6 feladatok keriiltek kidolgozasra és kiprobalasra egy karpataljai
magyar iskolaban a torténet-alapu oktatas hatékonysaganak mérése céljabol

31. Nagy, E. (2011). Karpataljai magyar tanuldk tanar- és tanuldképe egy
metaforakutatas tiikkrében. Acta Academiae Beregsasiensis, 10(2), 79-87.

crer

leggyakrabban a didkok nézeteinek feltardsara hasznalnak. Jelen tanulmény
egy ilyen kutatast mutat be, melynek célja, hogy feltarja két karpataljai magyar
tannyelvii iskola egy-egy o0sztilyanak tanar- ¢és tanuloképét. Eldzetes
hipotézisem szerint a jobb tanulmanyi eredményeket felmutatd iskoldban jobb
nézetekkel rendelkeznek a tanulok. frasomban erre a feltevésre adok valaszt.

32. Nagy, E. (2015). Autentikus mesék, torténetek hasznalata az angol nyelvi
orakon karpataljai magyar iskoldkban. Acta Academiae Beregsasiensis,
15(1), 285-294.

Jelen tanulméany az angol gyermekirodalom alkalmazasaval foglalkozik a
karpataljai magyar iskoldk idegennyelv-6rdin. Az autentikus gyermekirodalom
altalanos iskolai tankonyvek kiegészitd anyagaként valé alkalmazasa nemcsak
szinesebbé, de hatékonyabba is teheti az angolorakat. A kutatds célja egy
kérdo- ives felmérés volt arra néz- ve, hogy milyen gyakran €s hogyan
hasznalnak irodalmi miiveket a karpataljai an- goltanarok. Az eredmények
tikkrében, amennyiben sike- riil ismertebbé €s népsze- riibb¢ tenni a modszert,
ha- tasa nemcsak az angol nyelv oktatasaban, de a teljes ta- nitasi-tanulasi
folyamatban érezhetdvé valhat

33. Nagy-Kolozsvari, E. (2018). Interkulturalis kompetenciak fejlesztése
idegen nyelvli gyermekirodalom segitségével. In E. Nagy-Kolozsvari &
Sz. Kovacs (Szerk.), Multikulturalizmus és diverzitas a 21. szazadban:
absztraktkotet. Nemzetkozi  tudomanyos konferencia eldadasainak
absztraktjai Beregszasz, 2018. marcius 27-28. (p. 277). Ungvar: ,,RIK-U”
Kft. https://kmf.uz.ua/wp-content/uploads/2018/11/Multicult-
Diversity_Book-of-Abstracts 23-10-2018.pdf

Jelen tanulmény az angol gyermekirodalom alkalmazasaval foglalkozik a
karpataljai magyar iskolék idegennyelv-orain. Az autentikus gyermekirodalom
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altalanos iskolai tankonyvek kiegészité anyagaként valo alkalmazasa nemcsak
szinesebbé, de hatékonyabba is teheti az angolordkat. A kutatds célja egy
kérdo- ives felmérés volt arra néz- ve, hogy milyen gyakran és hogyan
hasznalnak irodalmi miiveket a karpataljai an- goltanarok. Az eredmények
tiikrében, amennyiben sike- riil ismertebbé és népsze- riibbé tenni a modszert,
ha- tasa nemcsak az angol nyelv oktatasaban, de a teljes ta- nitasi-tanulasi
folyamatban érezhetové valhat.

Az angol gyermekirodalom tandrai felhasznalhatosaganak, szerepének ¢és
hatasanak vizsgélata széles korben elterjedt, szamos kutatas foglalkozik az
adott téméval (Bland ¢és Liitge 2013; Ghosn 2013; Ellis és Brewster 2013;
Heathfield 2014). A gyermekirodalom oktatasban valé alkalmazasanak
elényei tObbszordsen bizonyitottak: ndvelik a motivaciot, csokkentik a
szorongast, fejlesztik a nyelvtanulasi, kulturalis, interkulturalis, kommunikativ
kompetencidkat, segitségiikkel tanuloink nyitottabba, érdeklddébbé valnak,
stb. Ennek ellenére — ismereteink szerint — Karpataljan eddig még nem
végeztek  kutatdst a  gyermekirodalom  nyelvoktatasban  valo
alkalmazhatdsadganak ¢és szerepének vizsgalatdval kapcsolatban. Ez azért is
fontos, mivel a karpataljai altalanos iskoldkban hasznalt tankonyvek nem
felelnek meg teljes mértékben a modern nyelvoktatds kovetelményeinek. A
gyermekirodalom kiegészitd tananyagként vald alkalmazdsa viszont
megoldast jelenthet erre a hatranyos helyzetre. A kutatas célja egy kérddives
felmérés kivitelezése volt arra nézve, hogy hasznédlnak-e a karpataljai
angoltanarok rovid torténeteket, autentikus meséket az idegen nyelv orakon,
ha igen, milyen gyakran és hogyan teszik azt, esetleg milyen kiegészitd
tananyagokkal helyettesitik 6ket. Eléadasom soran a kérddiv eredményeirdl
szamolok be, valamint a tanarok sikereirdl és kudarcairol ezen a téren, sajat
bevallasuk alapjan.

34. Siit6, R. (2014). A karpataljai magyar tizenévesek nyelvismeretérdl és
nyelvhasznalatarol. Kézoktatas, 19(1-2), 25.

Nyelvi ismereteink hatassal vannak életiink szamos teriiletére: ha valaki magas
szinten sajatit el egy nyelvet, akrva vagy akaratlanul is betekintést nyer egy
masik kultaraba, j emberekkel és latasamodokkal, masfajta viselkedési
normakkal ismerkedik meg. Globalizaci6é vildgunkban keresve is nehezen
taldlnank olyan orszagot, ahol csak és kizarolag egy nyelvet vagy
nyelvvaltozatot beszélnek.
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35. Szilagyi, L. (2019). A nyelvtanulasi stratégidk, mint modszer alkalmazésa az
idegennyelv-tanulasban és — tanitasban. In E. Berghauer-Olasz, I. Gavriljuk,
E. Hutterer, & K. Pallay (Szerk.), 4 koz- és felséoktatds el6tt all6 kihivisok
a XXI. szazadban Kelet-Kozép-Europaban az oktatasi reformok tiikrében.
Tanulmanykétet (pp. 409—417). Ungvar: ,,RIK-U” Kft.

A tanulmany célja, hogy hangstlyozza a nyelvtanulési stratégidk fontossagat
az idegennyelv-tanulasban és -oktatdsban. Osszefoglalja a nyelvi tanulési
stratégidk hatterét, meghatdrozza a nyelvtanuldsi stratégia fogalmat, és
felvazolja a kutatok 4altal javasolt nyelvtanuldsi stratégidk taxonomidjat.
Figyelembe veszi a tanar szerepét a stratégia képzésében, és kérdéseket vet fel
a nyelvtanulasi stratégidk tovabbi kutatasara.

36. Szilagyi, L. (2020). Stratégiahasznalat vizsgalata idegen nyelvii
szovegértési, szovegalkotasi feladatok soran. In Cyuacui menoenyii
PO3BUMKY HAYKU | 0C8IMU 8 YMO8AX NO2NUONIEeHHS €8POiHmMe2payiunHux
npoyecis: 30ipHux me3 oOonosideti 3a mamepiaramu. MiXHAPOIHOT
HAYKOBO-TIPaKTHYHOI KoHpepenuii (pp. 215-216). Mykaueso: MILY.

Az idegen nyelvi olvasott szoveg értése €s az irott szoveg alkotdsa mar
tobbszor allt a hazai és nemzetkdzi kutatasok kdzéppontjaban. Jelen iras a két
teriiletet Otvozi a terililetspecifikus stratégiahaszndlattal kiegészitve. Az
olvasott szovegértési valamint az irott szovegalkotasi feladatok az idegen
nyelvek tanitdsdban dominans szerepet kapnak.

37. Szilagyi, L., & Tovkanec, H. V (2020). Stratégia hasznalat vizsgalata
idegen nyelvii szovegeértési, szovegalkotasi feladatok sordn. Hayxosuii
sicnux Mykauiecokoco oeparcasnoeo yuisepcumemy. Cepis «lledacocika
ma ncuxonoeisiy, 1(11), 188-190.

Az idegen nyelvi olvasott szoveg értése €s az irott szoveg alkotisa mar
tobbszor allt a hazai és nemzetkozi kutatasok kozéppontjaban. Jelen iras a két
teriiletet Gtvozi a terliletspecifikus stratégiahaszndlattal kiegészitve. Az
olvasott szovegértési valamint az irott szovegalkotasi feladatok az idegen
nyelvek tanitdsaban dominans szerepet kapnak.
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38. Toth, 1. (2010). ,,Hasznaljuk tobbet a fiiliinket az angoldrakon...” A hallés
utani értés fejlettségérdla 6. osztadlyosok korében az eredmények és
kovetelmények tiikkrében. Kozoktatas, 15(1 —2), 28-31.

Az informaci6 befogadasa, hallds utdni értése a kommunikacio
nélkiilozhetetlen része. Egy felndtt ember kommunikacids tevékenységének
40-50%-at a hallas teszi ki (Gilman & Moody 1984), bar a hallasértés
fontossaga az idegennyelv-tanulas folyamatdban viszonylag késon, az 1970-es
években kertilt felszinre (Nunan 1998, Celce-Murcia 2001). Az audio-lingualis
modszer ugyanakkor mar hangsulyozta a hallds utani értés fontossagat, de
igazabol nem lépett tal a kiejtésgyakoroltatas keretén. A 70-es évek kezdetén
Asher, Postovsky Winitz majd késdbb Krashen ravilagitottak a hallasértés
kulcsfontossagdra, mint az idegen nyelvelsajatitds nélkiilozhetetlen
Osszetevojére (Feyten 1991). Nunan (1998) szerint a hallasértés alapvetd
komponense a nyelvtanuldsnak. E készség hianyaban a nyelvtanulé képtelen
lesz hatékonyan kommunikalni

39. Varcaba, E., & Huszti, 1. (2008). Nyelvtanulasi stratagidk a beregszaszi
magyar tannyelvii iskolakban. Nyelvinfo, 16(3), 31-33

Nyelvtanulasi stratégidkkal minden nyelvtanul6 taldlkozik fiiggetleniil attol,
mekkora figyelmet fordit a didk az adott nyelv elsajatitdsara. A stratégidk a
nyelvtanulds alapjanak tekinthetdk, melyek hasznalata soran a nyelvtanuld
Osszegyljti a megfeleld informacidkat, melyeket késdbb memorizal, majd sajat
kornyezetében hasznal [Bardos, 2000]. A kutatok mar az 1970-es évek elejétdl,
¢és egyre novekvo érdeklddéssel vizsgaltak, vajon milyen stratégiakkal vértezi
fel magat a nyelvtanuld, amikor elhatarozza, hogy elsajatit egy idegen nyelvet
[Kontrané — Kormos, 2004].

Mint ismeretes, a karpataljai magyarsag az ukrajnai magyar kisebbség részét
képezi. A helyi magyar tannyelvii iskoldkban Ukrajna Oktatasi és Tudomanyos
Minisztériumanak rendelete alapjan az idegen nyelvek oktatasa 2003-t6l a
masodik osztalyban kezdddik [Huszti, 2004].

Tehat az érettségizé kozépiskolds didkok 10, mig a gimnaziumi tanulok 11
éven at tanuljak azt az idegen nyelvet, amelyet az adott oktatasi intézményben
tanitanak. Kozépiskolasaink az évek soran sokféle stratégiat ,,probalhattak ki”
nyelvtanulasuk koézben. Kutatdsunkban ezekre a stratégiakra voltunk
kivancsiak, illetve arra, mennyire bizonyultak e stratégiak hasznosnak a
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tanulok szamara. A kutatdshoz elkészitett kérdoivben arra is rakérdeztiink,
hogy mennyire bizonyulnak segit6készeknek a nyelvtanarok a nyelvtanulasi
modszerek kivalasztasa soran.
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1. Barany, E., Fébian, M., Huszti, I., & Lechner, 1. (2012). Teaching and
learning a second language and a foreign language. Acta Academiae
Beregsasiensis, 11(2), 19-41.

The present article focuses on the findings of the second phase of a
longitudinal, cross-sectional research project started in 2006 that applied the
mixed methods design. The research was carried out among ten-year-old
Hungarian learners of English as a foreign language and Ukrainian as a second
language. The learners’ motivation in learning two languages was compared
and contrasted. The results prove that the surveyed learners are intrinsically
motivated to learn English and are extrinsically motivated to learn Ukrainian.
Besides, impacts of some factors of educational policy on the learners’
motivation were indicated. An attempt was also made to establish the level of
relationship between the learners’ ethnic identity, language background,
language knowledge (in both languages) and motivation.

2. Barany, K., & Huszti, 1. (2020). Learning foreign languages in Berehove:
Language school experience. Messenger of Kyiv National Linguistic
University. Pedagogy and Psychology Series, 33, 75-87. http://visnyk-
pedagogy.knlu.edu.ua/article/view/221688

To know English today is absolutely necessary for every educated person. An
essential place in teaching foreign languages is occupied by language schools.
They are also becoming more and more popular in Transcarpathia, including
Berehove. The main purpose of the present article is to investigate the language
school in Berehove to find out the learners’ and the teachers’ opinion about the
“START Language Centre”. Findings reveal that students of the language
centre are more motivated to learn foreign languages than children in ordinary
state-supported schools. In addition, results prove that teachers have excellent
opportunities to pursue professional development.

3. Batyi, S. (2011). Foreign language learning and education in minority
circumstances: Problems and possible solutions. Eesti Ja Soome-Ugri
Keeleteaduse Ajakiri / Journal of Estonian and Finno-Ugric Linguistics,
Special issue, 29-40.
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Some form of bi- and multilingualism means the naturallingual condition for
more than the half of the population of the Earth. It is a substantial linguistic
aim of the Transcarpathian Hungarian community that beside preservation of
their mother tongue (the Hungarian), acquire the state language (the Ukrainian
language) and the basis of at least one world language. But this aim is hindered
by a lot of things in Transcarpathia. The goal of the study is to shed light on
these problems and to find possible solutions basedon two researches. The first
research, which was carried out in theTanscarpathian Hungarian schools, was
to reveal the conditionsand problems of foreign language education. The
research threwlight on numerous problems that approve the low level of
foreignlanguage knowledge of the Tanscarpathian Hungarian youth. Attitudes
and stereotypes influence the success of foreign languageacquisition. For this
reason in the second part of the study | wouldlike to show, what kind of
stereotypes and attitudes can be discov-ered in the parents (who are lay
linguistically and language peda-gogically) concerning foreign languages, and
within this especiallyconcerning the English language. It appears from the
interviews, that nor the attitudes of the state towards foreign languages thatwas
inherited from the soviet system, neither the impassiveness ofthe parents
improves the positive attitudes in the Transcarpathian Hungarian students
towards foreign languages, and nor the state, neither the parents approve the
motivation of foreign language acquisition.

4. Fébian, M. (2015). Impact of monolingual and bilingual environment on
the receptive skills and learning strategies of young learners of EFL in
Transcarpathian Hungarian schools. In I. Huszti, & 1. Lechner (Eds.),
Modern trends in foreign language teaching and applied linguistics.
Proceedings of the international conference ‘Modern trends in foreign
language teaching and applied linguistics in the twenty-first century:
Meeting  the challenges’, 11-12  April, 2014 (pp. 53-63).
Beregszasz/Berehovo: Ferenc Rakoczi Il Transcarpathian Hungarian
Institute

The aim of the research was to examine the receptive skills and the cognitive
language learning strategies of 11 and 12 year-old language learners living in
a monolingual (Hungarian dominant) and a bilingual (Hungarian-Ukrainian)
environment. The learners from the second group belong to balanced
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bilinguals, while those from the fi rst group use only their native language in
everyday communication. To compare FL and native language skills a short
test of reading comprehension was administered as literacy in the mother
tongue is considered to be one of the main factors infl uencing FL reading
skills. The results show that FL receptive skills of functional bilingual learners
are better developed than those of the monolingual ones and they performed
signifi cantly better on more complex tasks. Bilinguals proved to use more
cognitive strategies than monolinguals. From the examined strategies 11
strategies are used more frequently by bilingual learners, two strategies by
monolingual learners and in two strategies no difference was found. Thus, the
two groups in all areas examined show differences and learners from bilingual
environment outscored their fellow-students living in a monolingual
environment. Keywords: learning strategies, receptive skills, monolingual and
bilingual environment

5. Fabian, M. (2018). Listening strategies used by mono- and bilingual
majors of English at the F. Rakoczi 11 Transcarpathian Hungarian Institute.
In E. Nagy-Kolozsvari, & Sz. Kovacs (Szerk.), Multikulturalizmus és
diverzitas a 21. szazadban: absztraktkotet. Nemzetkozi tudomanyos

konferencia eloaddsainak absztraktjai. Beregszasz, 2018. marcius 27-28
(pp. 88-90). Ungvar: ,,RIK-U” Kft.

Teaching listening skills is one of the most difficult tasks for any EFL teacher
as successful listening skills are acquired over time and with lots of practice.
One of the largest inhibitors for students is often mental block. Listening
strategies are techniques or activities that contribute directly to the
comprehension and recall of listening input. Strategic competence is one of the
components of communicative competence. Listening strategy research
originated from L2 strategy research. Current research literature has posited
that listening strategies are necessary for development of L2 listening
proficiency. A positive correlation was found between listening strategy use
and listening comprehension ability

6. Fabian, M., Huszti, 1., Lechner, 1., & Barany, E. (2021). Distance
language learning as school learners perceive it. Messenger of Kyiv
National Linguistic University. Pedagogy and Psychology Series, 35, 31—
42. http://visnyk-pedagogy.knlu.edu.ua/article/view/251174
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Introduction. The school breakdown in spring 2020 made both teachers and
learners all over the world face new challenges: how to cope with distance
learning (DL). It was not simple even in the well developed countries. In
Ukraine teachers tried to find different solutions. This period was a sudden but
huge step towards implementing ICT into the learning process. Purpose. The
aim of the present study was to get an insight into the way learners see distance
learning, to hear their opinion and see their attidude to this form of education,
the difficulties and challenges they encountered during this period in the
learning process in general and in foreign language (FL) learning in particular.
The focus was made on the learning habits, motivation, assessment,
applications used, time spent on learning and stress students might have
experienced. Methods. An online questionnaire containing closed-ended and
open-ended questions was compiled and filled in by learners of the upper
grades of different schools. The data analysis was interpretive and statistical.
Results. The material was sent mainly in the form of written text or video links
and recordings via Messenger, email or Google Classroom, very few online
lessons were held. Most learners had difficulties; the most problematic area in
FL learning was grammar. Feedback and assessment were mainly in written
form. The attitude to learning was quite serious, learners developed their digital
skills but some became demotivated. It was more time-consuming, more
difficult but less stressful and also less effective than face-to-face learning.
Conclusion. Despite all the difficulties faced learners developed learner
autonomy, digital skills and gained experience in a new form of learning that
can be useful for them in their future studies as in the digital age DL is gaining
ground worldwide.

7. Fodor, K. (2018). EFL teachers’ technological use: Possibilities, routine
and expectations of generation Z. In E. Nagy-Kolozsvari, & Sz. Kovacs
(Szerk.), Multikulturalizmus és diverzitds a 21. szazadban: absztraktkotet.

Nemzetkozi  tudomanyos  konferencia  eldadasainak  absztraktjai.
Beregszasz, 2018. marcius 27-28 (pp. 96-99). Ungvar: ,,RIK-U” Kft.

Informational technologies, including computers, the Internet and electronic

delivery systems such as radios, televisions, and projectors among others are
still a source of fears for many teachers everywhere in the world despite the
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fact that computers became available to them in the early 1980s, as personal
computers were not necessarily attached to a mainframe computer any longer,
i.e. language teachers could use them for language teaching having a wide
range of new possibilities [4; 7]. The role of training teachers to use
informational technologies has been recognized for more than 2 decades [9],
and many studies on the use of technology in education proved that technology
rich environment influences the learning process unequivocally in a positive
way

8. Henkel, B. (2007). Attitude and motivation of Hungarian learners towards
English and Ukrainian in Transcarpathia. In J. Horvath, & M. Nikolov
(Eds.), UPRT 2007: Empirical studies in English applied linguistics (pp.
169-181). Pécs: Lingua Franca Csoport.

This study describes the first pilot of a motivation questionnaire among
Hungarian adolescents in Transcarpathia. To the knowledge of the author no
survey has been carried out that has focused entirely on either the reasons for
studying the state language, Ukrainian, and English as a foreign language (FL)
or the components constituting a motivational self-system. Therefore, this
research can be considered a forerunner in the field of motivation and attitude
research in the Hungarian minority context in the Western part of Ukraine.
First, some pieces of information will introduce the milieu the respondents live
in, will give a brief description of the Transcarpathian Hungarian minority
education system in terms of its language policy and will provide relevant data
about the state of FL teaching in Transcarpathian Hungarian schools. Then,
research questions and the instrument will be introduced. The underlying
concepts of the instrument will reveal the extent to which Dornyei’s (2005)
Motivational Self System model works in a minority context. Then, the study
gives a description of the participants and goes on with the results and the
discussion of the findings that convince us that this topic is worth researching.

9. Henkel, B. (2009). Motivation to learn a second language for minority
students. Practice and Theory in Systems of Education, 4(2), 63-78.

Several studies on L2 motivation explored the profiles of minority students
learning a second language around the world, but no such investigation has
been carried out for Hungarian minority students. The present study is situated
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in Transcarpathia, Ukraine, where having a good control of Ukrainian, the state
language, is compulsory for all students, who want to finish secondary school
and want to be admitted to any higher educational establishments in the
country. It raises a serious barrier though to students belonging to language
minority groups in Ukraine. This study explores the elements of the Ukrainian
language learning behaviour of Hungarian minority students. To research this
issue a standardised questionnaire was used to collect data from 211 Hungarian
students living in different parts of the Transcarpathian region. The results
show how the Ukrainian Motivational Self System is constructed and how the
elements of it explain the difficulties that minority students experience.
Keywords: second language motivation, ethnic minority, Hungarian students

10. Henkel, B. (2010). Ukrainian and English motivational self system of
minority learners in Transcarpathia. Working Papers in Language
Pedagogy, 4, 86-107.

The investigation reported in the present article discusses the differences
between the motivational disposition of ethnic minority learners to studying a
state language as compared to their motivation to studying a foreign language.
Dérnyei’s (2005) L2 Motivational Self System Theory serves as the dominant
theoretical framework of the current research. Altogether 147 questionnaires
were collected from Hungarian minority secondary school learners in Ukraine
studying in the tenth and eleventh forms. The results confirm the presence of
each of the three key dimensions in Ddrnyei’s theory, namely, the Ideal L2
Self, the Ought-to L2 Self, and Learning Experience in the English
motivational self system of the learners. However, only one of the named key
dimensions was incorporated in the learners’ Ukrainian motivational self
system and it was supplemented by attitudes learners have towards learning
the language of the linguistic majority of Ukraine, i.e. Ukrainian. The findings
of the study confirm that the dimensions of the L2 Motivational Self System
adequately explain the language learning motivation construct of minority
learners of English; however, to examine its feasibility to describe the
Ukrainian language motivation of learners further research is needed.
Keywords: L2 motivation, self, attitude, ethnic minority, Hungarians,
Transcarpathia, Ukraine, questionnaire.
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11. Henkel, B. (2015). The how and why of minority learners’ language
motivation. In I. Huszti, & I. Lechner (Eds.), Modern trends in foreign
language teaching and applied linguistics. Proceedings of the
international conference ‘Modern trends in foreign language teaching
and applied linguistics in the twenty-first century: Meeting the
challenges’, 11-12 April, 2014 (pp. 76-89). Beregszasz/Berehovo: Ferenc
Rakoczi 1l Transcarpathian Hungarian Institute.

The present paper discusses underlying dimensions in the motivational self
system of language learners. Self-system and specifi - cally the role of self in
language learning has become one of the central topics in the fi eld of
motivation since Dérnyei’s (2005) Motivational Self System theory has been
published. It embraces language motivation with the help of three dimensions.
Out of them two are situated at the level of the individual whereas the third one
offers a platform for the inclusion of all elements present in the learning
environment. Both individual-related dimensions were found to be present in
the motivation construct of the examined school-leavers studying Ukrainian
and English. As far as language motivation is concerned this fi nding might
reveal the consistency of the core elements of the construct in various contexts.
The study explores how some of these elements, namely the ideal and ought
selves, attitude and signifi cant others, are embedded in the motivational self
system of language minority learners. It also tries to provide some clues for
navigation among the complex correlations of these variables in a special
ethnic context in the developing country of Ukraine. Finally, practical
implications of the research fi ndings for language teachers are also included.
Keywords: motivation, minority learners, Ukraine, English, self-system

12. Hladonik, G. (2021). The usefulness of video games in foreign language
development / Kopucts Bijeoirop y po3BUTKY 1HO3€MHOi MOBH.
Innosayitina neodacocika, 37, 353-385. https://doi.org/10.32843/2663-
6085/2021/37.72

We are surrounded by different information technologies which can serve as
tools for language learning. Investigation on video games and the effect of
playing has been conducted by a number of researchers. The outbreak of
information technology, and the popularity of video games that are designed
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for education purposes, are starting to play a meaningful role in the promotion
of effective learning. The positive and negative effects of video games have
been a popular research area of researchers. In the literature we can found
statements for and against the practicality of computer games in encouraging
language learning. The positive side of using video games shows us that
various social and cognitive skills can be developed. The negative side of the
frequent use of computer games shows that it can cause addictions and can also
cause negative psycho-social tendencies. This research is based on the
usefulness of video games in education. Playing the proper games may help
students to learn a lot and improve their passive and active skills. Different
types of video games have been made for students to develop interest for
studying Games are interactive; there is a connection between the player and
the game. The player reacts to the gameplay and the game reacts to the gamer’s
activity. The games let the players feel that actions are co-decided and the
world they are in is co-created by themselves, not only by the game designers.
Actions and decisions depend on each player, so the path the game takes also
differs. V Video games can be fun and rewarding and with the help of it
students can be motivated to learn a language by using the proper tools and
games. The game’s immediate feedback based on the player's action also helps
maintain motivation.

13. Hladonik, G. (2021). Video games as language learning tools / Bigeoirpu
SK 3aco0M BHBYEHHS MOBH. [HHO6ayitina neodazocika, 33, 139-145.
https://doi.org/10.32843/2663-6085/2021/33-2.27

Learning a language is focused around the traditional teaching process where
students sit in the classroom to acquire knowledge. Basically, learning is
concentrated on the teacher-student interaction. However, in the last decades,
video games have been gaining popularity not only for enjoyment but also as
an object of interest in academic research. However, the potential of video
games for teaching has not been researched in much detail. Existing research
into video games for learning has largely been based on theoretical ideas
instead of looking into practical issues. Moreover, there is considerably less
research into using video games as a form of language learning method. Their
potential has been discussed but again, practical research is scarce. Over the
past few decades, video games have become important part of children’s play
and adult’s leisure time. The technology has developed far enough to be

38



compared to films and animations in their capacity to tell a fascinating story,
to be well presented and directed. VVideo games have two important advantages
over these mediums: interactivity and the form of communication.
Communication is especially important in increasing the proficiency of a
nonnative English speaker. Playing the right games may help children to learn
a lot and improve their thinking skills. According to their content, video games
can be divided into: action games, adventure games, casual games, simulation
games, strategy games, sport games, edutainment games. The aim of this study
is to investigate the impact of using video games on English language learners.
Playing video games is a complex activity that stimulates senses, includes
strategic thinking and develops motivation for learning. Gamers think, analyse
and plan to achieve goals. As an education tool, video games are fun, simple,
adaptive and rewarding. The use of video games serve as an alternative way of
learning that permits learners to engage in dynamic activities that allow
learning and enjoying at the same time, increasing motivation. As a form of
highly desirable entertainment, video games provide a positive and motivating
atmosphere, which is perfect for adopting a foreign language.

14. Hladonik, G., & Varadi, K. (2023). Video games: A New source of
language acquisition. Axmyanoni numanns eymanimapuux nayx, 67(1),
207-212. https://doi.org/10.24919/2308-4863/67-1-28

With the development of computers and the introduction of information
technology, humanity paved the way for new ways to improve itself in various
social, natural, and scientific fields such as entertainment, engineering, and
medical developments. Video games in the past, due to their lack of narratives
and images, were no more than black and white moving objects on a screen.
However, as games have become more complicated in terms of gameplay and
story, they have also become spectacular sources of firstly passive, but
subsequently increasingly active linguistic involvement. In recent decades,
video games in the field of language learning have received a lot of attention.
These games provide limitless opportunities for language acquisition. Games
are interactive in the sense that there is a relationship between the player and
the game itself. The game reacts to the player’s activity, and the gamer reacts
to the game. The games give the players the impression that their actions are
co-decided and that the world they are in is co-created by them, not just by the
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game designers. Because each player’s actions and decisions vary, so does the
game’s path. Students can be motivated to learn a language by using the
appropriate tools and games if video games are interesting and rewarding. The
game’s instant feedback depending on the player’s actions also aids with
motivating. The following study will focus on how effectively video games
can be used inside or outside the classroom environment. The study focuses
mainly on pupils from the 10th and 11th classes. Students already have
experience with playing video games in some forms. Their play style and
attitude can highlight on the positive and negative effects of video games being
used inside or outside the classroom. The participants for the study were
chosen randomly with the help of a hyperlink, and the proper questionnaire
was forwarded to them. The sharing of the hyperlink was controlled by the
researcher. The results indicate a positive effect of using video games on
language development of students. However, it is important to emphasize the
dangers of using not just only video games, but the internet itself as well.

15. Hnatyk, K., Fodor, K., Churman-Puskas, A., Chernonkov, Y., &
Terletska, L. (2024). Building English speaking competence of intending
higher education institutions teachers. Brazilian Journal of Education,
Technology and Society (BRAJETS, 16(2), 73-82.
https://brajets.com/index.php/brajets/article/view/1280

The modernization of an intended teacher training process involves increasing
the requirements for their professional level to implement the New State
Education Standard. The process of national education integration into the
European educational space takes place nowadays. Considering this, the issue
of building English-speaking competence in intending higher education
institution teachers is relevant. The article deals with researching the modern
process of developing English-speaking competence in the professional
training of intending higher education institution teachers. Therefore, the paper
aims to study the peculiarities of intending university teachers’ English-
speaking competence building during their study at higher education
institutions in Ukraine. To achieve the aim of the research, a set of methods
was used: theoretical: analysis of scientific psychological and pedagogical
sources; empirical: questionnaires, interviews; graphics. The results of the
research made it possible to define the reasons for building English-speaking
competence among intending university teachers at higher education
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establishments that aimed at increasing the level of English-speaking
competence of Ukrainian postgraduate students. Searching the problem
provides opportunities to determine the main factors that influence the
development of English-speaking competence and the ways to improve
university teachers’ English-speaking competence.

16. Huszti, 1. (2003). Why teachers of English in Transcarpathian Hungarian
schools apply the oral reading technique at the English lessons. Acta
Beregsasiensis, 3, 35-41.

In Transcarpathia, it is common practice to apply the oral reading method in
teaching foreign languages in state-supported primary and secondary schools,
despite the warning of modern methodologists not to apply it in its traditional
way (Helgesen & Gakuin, 1993). Whether this technique is the ‘remainder’ of
the Grammar-Translation Approach to language teaching widely applied in the
1960s, 1970s, and 1980s in Ukraine (and Transcarpathia is a part of this
country) constitutes a question of puzzle. But this task is also favoured by
grammar school and vocational school teachers of English in Years 10, 11
and12 in Hungary: reading aloud was the most frequently observed reading
task in a classroom observation study attempting to find out what actually
happens in English language classrooms in Hungary (Nikolov, 1999). Because
oral reading is a widely applied technique, it deserves some attention on the
part of the research community. As Goodman and Goodman (1980) define it,
oral reading or reading aloud means saying a printed text out loud. For the
purpose of the study depicted in this paper, this simple definition of the
construct of reading aloud was expanded to written texts, too, i.e. reading aloud
in this understanding means saying a hand-written text out loud (e.g. an
exercise written by the pupil during the foreign language lesson or as a home
assignment) or a printed text out loud (e.g. a dialogue or other types of texts in
the pupils’ textbook). The reason behind carrying out such a research is that
the topic is not sufficiently investigated and it needs urgent clarification by
means of attempting to answer the main research question, For what reasons is
the oral reading technique used by teachers in primary and secondary schools
in the foreign language classroom?
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17. Huszti, 1. (2004). Problems trainee teachers encounter during a three-
month teaching practice in Transcarpathia: A glimpse at EFL in the
Ukraine. The Word, 13, 5-6, 12-13

This paper reports a study aiming at identifying the problems Year Five
English major non-native trainees encounter during their three-month teaching
practice (TP) in Transcarpathia, Ukraine. The purpose of the study was also to
get feedback from the trainees about the practice and its requirements. Thirteen
Year Five teacher trainees were asked to complete a post school practice
questionnaire at the Transcarpathian Hungarian Teacher Training College. The
findings indicate that the design of the TP did not take into consideration such
important issues as timing and length of the practice. At the end of this paper
some implications are given for teaching practice designers at the
Transcarpathian Hungarian Teacher Training College to consider in the future,
by which they might improve the system of TP. Although the results are
institution-specific, the implications might be useful for all those who are
concerned with the topic.

18. Huszti, 1. (2008). The micro level of reading miscues: Case studies of six
learners. WOPALP, 2. http://langped.elte.hu/Wopalpindex.html

The present paper aims to report six case studies of six Transcarpathian
Hungarian learners—three successful readers and three unsuccessful ones—
when reading aloud in English as a foreign language. The study described in
this article is part of a large-scale investigation into the quality and quantity of
reading miscues made by non-native readers during oral reading. Findings
suggest that both successful and unsuccessful readers make substitution
miscues most frequently, and these miscues resemble the Expected Response
(ER)—i.e. the printed text—grapho-phonemically. However, weak readers
make more miscues than strong readers.

19. Huszti, 1. (2009). How can a language learner be successful in second or
third language acquisition? Acta Beregsasiensis, 8(2), 177-185.

The research outlined in this study sought to answer the question of whether it
helps someone to learn a second or third language if they have already
successfully mastered a foreign language. The case of the study was a young
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teacher who had learned three languages other than his mother tongue. The
research results obtained fully support the proven facts known from the
literature on the subject, namely that once one has succeeded in learning a
foreign language, one should have no particular difficulty in learning a second
or third language.

20. Huszti, 1. (2009). Non-native children reading in English: Types of
miscues and the L1 influence revisited. Matices en Lenguas Extranjeras,
3. https://revistas.unal.edu.co/index.php/male/article/view/13817

This paper reports the findings of a case study that investigated the reading
errors or miscues made by young EFL learners. These learners were native
speakers of Hungarian or Ukrainian. The hypothesis was that there is a
difference between the miscues made by Hungarian and Ukrainian learners
when reading aloud in English because of the influence of their first language
(Hungarian belongs to the Finno-Ugrian language family, while Ukrainian
belongs to the Indo-European one; the two languages have different
orthographies & Roman and Cyrillic). The research focused on three types of
reading miscues: phonetic, lexical and grammatical. Results show that
Hungarian learners made less mistakes than Ukrainian ones. This is mainly due
to the mother tongue influence on the foreign language.

21. Huszti, 1. (2009). The use of reading aloud in the English classroom: A
look at the macro and micro levels of oral reading. Ungvar: Poliprint.

In Transcarpathian Hungarian schools, it is common practice among English
teachers to apply the technique of learner reading aloud in the English lessons.
Some researchers (e.g. Helgesen and Gakuin, 1993) are against the use of this
technique in its ‘traditional way’, but their claim is not grounded on any
empirical research findings. Because the traditional learner oral reading is a
widely applied technique in the lessons of English in Transcarpathian
Hungarian schools, it deserves some attention on the part of the research
community, and the focus of this attention should lie in collecting empirical
evidence to support or refute the assertions proposed in the academic literature
on the issue of oral reading. This was one of the main rationales for the research
described in this work. The need for conducting the present study also arose
from the absence of an empirical investigation examining Hungarian learners’
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English reading miscues in Transcarpathian Hungarian schools. Because this
topic is not researched in an adequate way, this research is believed to fill the
gap. This study was further justified by a desire to explore the application of
the technique of analysing learners’ reading miscues in a non-native context.

22. Huszti, 1. (2010). Analysis of Hungarian and Ukrainian children’s English
reading errors. Acta Beregsasiensis, 9(1), 49-61.

This paper presents a study of Hungarian and Ukrainian children's errors in
reading English. The main hypothesis was that there is a difference in the errors
made by the children due to the influence and differences in their mother
tongue (Hungarian belongs to the Finno-Ugric language family and Ukrainian
to the Indo-European family; Hungarian uses the Latin alphabet and Ukrainian
uses Cyrillic). The research focused on three types of errors (phonological,
vocabulary, grammatical). The results show that Hungarian children make
fewer errors when reading English, which may be due to the influence of the
mother tongue on the foreign language.

23. Huszti, 1. (2011). The teaching practicum and becoming a competent
teacher. Acta Academiae Beregsasiensis, 10(2), 89-97.

Teaching practice in schools by teacher training students is recognised as one
of the most important elements in the process of becoming a teacher. During
their practice, students need a lot of help. They can get all this from their
mentors. They are the main source of the support students need. It is therefore
important that during their teaching practice, teacher candidates work with
competent mentors. In this research, the needs of trainee teachers in relation to
their teaching practice have been assessed, as well as the professional support
they expect and the help they receive during their teaching practice. The survey
included 49 English major colleges graduates who had completed their
compulsory training between 2008 and 2010 as respondents. Using a
questionnaire, three themes were investigated: planning teaching, teaching
methods, and professional relationships. The results of the survey suggest that
teacher candidates need more support during their practice. Everything that
trainees experience in school during their teaching practice influences their
development as teachers, because it is during this time that they develop the
skills needed for a teaching career.

44



24. Huszti, 1. (2013). Teaching English to young learners (TEYL): Insights
and practical tips from a diary study. Acta Academiae Beregsasiensis,
12(1), 91-104.

The article presents the findings of a diary study. The English teacher was the
author of the article who followed the reflective teaching approach, and
recorded her experiences about her own teaching in a teaching journal or diary.
The process of English teaching, and diary keeping as well, lasted for five years
(2006-2011). The diary entries were classified according to their content, thus
five categories emerged (motivation, teaching methods and techniques,
learning by doing and learning by playing, phonetic training, and evaluating
learners’ knowledge). The paper discusses the most crucial outcomes of the
analysis of the reflective diary: the relevance and contribution of the categories
to the general knowledge about teaching foreign languages to young learners,
and the values of teaching journals in conducting qualitative research on
foreign or second language acquisition.

25. Huszti, 1. (2013). The process of becoming a teacher as viewed by mentors
and will-be teachers. Acta Academiae Beregsasiensis, 12(2), 246-261.

The research detailed in the present article has provided insights into the
opinions of school mentors and will-be teachers about the process of becoming
a teacher. An attempt has been made to clash the various opinions and to clarify
what type of help trainee teachers require from the mentors and what kind of
support the mentors give to will-be teachers during their teaching practice at
the school. The terms practice teacher, trainee teacher and will-be teacher are
used interchangeably to refer to one and the same person, i.e. 4th or 5th year
college student doing their compulsory teaching practice in a primary or
secondary school. The terms mentor, cooperative teacher and subject teacher
also refer to the same person in this study, namely the person who is
responsible for and gives most support to practice teachers during the teaching
practice, provides them with useful advice and suggestions how to design and
give lessons

26. Huszti, 1. (2015). Do mentors and trainees agree? Insights into the
processes of becoming a teacher. In I. Huszti, & I. Lechner (Eds.), Modern
trends in foreign language teaching and applied linguistics. Proceedings
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of the international conference ‘Modern trends in foreign language
teaching and applied linguistics in the twenty-first century: Meeting the
challenges’, 11-12 April, 2014 (pp. 101-118). Beregszasz/Berehovo:
Ferenc Rakoczi 1l Transcarpathian Hungarian Institute.

The paper focuses on the results of a piece of research carried out in
Transcarpathia among school mentors and pre-service teach-ers on the process
of becoming competent teachers. An attempt has been made to clash the
various opinions and to clarify what type of help trainee teachers require from
the mentors and what kind of support the mentors give to will-be teachers
during their teaching practice at the school. The study also points out that
mentors’ support may positively infl uence the process in question. The
participants of the present study were 45 graduate students of the Ferenc
Rékoczi II. Transcarpathian Hungarian Institute majoring in various subjects
(YYear 4 and Year 5 students studying for their bachelor and specialist degrees).
In addition, fourteen mentors were also surveyed about the main topic of this
research, so that it could be analyzed from the mentors’ point of view, as well.
Two different questionnaires were applied in the survey: one for the
traineesand another one for the mentors. One of the most crucial conclusions
of the survey was that the mentors applied the so-called developmental model
of mentoring, i.e. they pointed out the fundamental aspects, but they mainly
allowed the trainees to unfold as individuals while unnoticeably directing them
on the right track.

27. Huszti, 1. (2017). The language proficiency of English teachers in
Transcarpathian Hungarian schools. In M. I1. ®a6isu (Ed.), Cyuacni
oocniodcens 3 iHo3eMHoi ginonocii. 30ipnuk naykoeux npays. Bunyck 15
(pp. 289-296). Yxropon: «Aytaop-1apk».

It is common knowledge that knowing a foreign language in the 21st century
in multicultural Europe is of utmost importance. Meeting the demand of the
market and following the trends, more and more language schools are started
and language courses launched where those willing to learn a foreign language
can select from a wide range of languages the one that corresponds to their
needs and interests most. In accordance with this world-wide tendency, it can
also be observed how in our closer context (Transcarpathia) new language
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centres are opened for learners intending to learn a foreign language. All the
above possibilities are related to learners’ language proficiency. The
international academic literature on language pedagogy provides a significant
number of research articles dealing with the language learners’ language
proficiency. However, there are few studies available dealing with the
language proficiency of English teachers. In Transcarpathia, this issue has not
been investigated before; therefore, one of the main motivating reasons to carry
out research in the area in question was to fill the gap with a survey on the
English language teachers’ language proficiency. The research questions
included ones on the relationship between the teachers’ English language
proficiency and their ability to teach English as a foreign language, as well as
the role of the teachers’ language proficiency in the teaching process. The
initial hypothesis was that the research respondents found relationships
between language proficiency and the ability to teach English.

28. Huszti, 1. (2017). The role of teachers’ language proficiency in teaching
English in the Transcarpathian Hungarian schools in Ukraine. Acta
Academiae Beregsasiensis, 16, 162-172.

The article examines the relationship between teachers’ English language
proficiency and their ability to teach English in the Transcarpathian Hungarian
context. The results suggest that the higher the language proficiency level of
the teacher, the more successful they can be in the teaching process. Further
investigations are needed to identify the teachers’ real level of English
language proficiency. Key words: teachers’ language proficiency, teaching
English, native and non-native English speaking teachers, Transcarpathian
Hungarian educational institutions

29. Huszti, 1. (2019). Observation tasks as used in pre-service English teacher
training. Acta Academiae Nyiregyhaziensis, 3, 81-92.

The main aims of the present article include introducing briefly the compulsory
module Methodology of English Language Teaching (MELT) within the
English teacher training programme at the Ferenc Rékoczi 11 Transcarpathian
Hungarian College of Higher Education in Berchove/Beregszasz,
Transcarpathia, Ukraine; describing in some detail the micro-teaching sessions
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that pre-service teachers have to do before starting their compulsory teaching
practicum; presenting traditional and innovative observation tasks that can be
used during micro-teaching in English teacher training programs to raise pre -
service teachers’ awareness of the crucial issues of the teaching profession;
informing about the results of a small-scale survey on the benefits of Douglas’s
(2018) innovative observation tasks carried out among English major college
students. Finally, the paper draws some useful pedagogical implications for
English teacher training.

30. Huszti, 1. (2020). Reading in English by non-native children: Types of
miscues and the L1 influence. In Mamepianu X Mixcnapoonoi naykoso-
npakmuyHoi inmepuem-kougepenyii « Cyuacui SUKIUKU [ aAKMYAnbHi
npoodiemMu HayKu, 0ceimu ma sUupoOHUYmMEa: Miscany3esi oucnymuy (M.
Kuis, 13 aucmonaoa 2020 poxy) (pp. 295-305). Kwuis: Haykosa
miarpopma Open Science Laboratory. https://openscilab.org/wp-
content/uploads/2020/11/suchasni-vikliki-i-aktualni-problemi-nauki-
osviti-ta-virobnictva_2020_11 13 tezy.pdf

The research described in this paper was carried out among eleven-year-olds
in a bilingual context. The learners were native Hungarian and Ukrainian
children who studied English as a foreign language (EFL) in Berehovo, a small
provincial town in the south-west of Ukraine. The population of the town is
multi-national and multilingual. The various languages of the nations living
side by side have evident impact on each other [2]. The main aim of conducting
the investigation was to obtain empirical evidence whether the two languages
also influence the acquisition of a third one when learners learn a language as
a foreign one.

31. Huszti, 1., Béarany, E., & Fabian, M. (2024). Students’ attitudes towards
the war in Ukraine. Educational Challenges, 29(1), 85-98.
https://doi.org/10.34142/2709-7986.2024.29.1.06  published  online:
18/04/2024

Our research has been conducted in a region of Ukraine where no direct
military operations have occurred since 24 February 2022. However, we have
been living in the shadow of the horrible ongoing war; regular air raid alarms
have had negative impacts on people who feel mental constraints: uncertainty,
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anxiety, anger, despair, disillusionment, and often hopelessness. Thus, the
primary aim of our survey was to get deeper insights into the feelings and
attitudes of our students towards the war in order to help them process the
situation they have been living in.

32. Huszti, 1., Béarany, E., Fabian, M., & Lechner, 1. (2012). Teaching and
learning a second language and a foreign language. Acta Academiae
Beregsasiensis, 11(2), 19-41.

The present article focuses on the findings of the second phase of a
longitudinal, cross-sectional research project started in 2006 that applied the
mixed methods design. The research was carried out among ten-year-old
Hungarian learners of English as a foreign language and Ukrainian as a second
language. The learners’ motivation in learning two languages was compared
and contrasted. The results prove that the surveyed learners are intrinsically
motivated to learn English and are extrinsically motivated to learn Ukrainian.
Besides, impacts of some factors of educational policy on the learners’
motivation were indicated. An attempt was also made to establish the level of
relationship between the learners’ ethnic identity, language background,
language knowledge (in both languages) and motivation.

33. Huszti, 1., Csatary, Gy., & Lechner, 1. (2022). Distance learning as the new
reality in tertiary education: A case study. Advanced Education, 21, 100—
120. https://doi.org/10.20535/2410-8286.261705

The year 2020 was a horrible shock for both educators and students worldwide
because of the COVID-19 disease. The whole educational process had to
undergo cardinal changes in that it was forced to transition from face-to-face
to online mode. Distance learning (DL) became the new reality in no time. This
unusual situation prompted us to conduct research on what challenges it meant
for tutors to cope with the new requirements. The main goal of our case study
was to get insights into the altered daily routines of tutors and understand how
the system functioned. Another objective of our survey was to provide a brief
synthesis of distance learning, based on the academic literature. We have
applied the qualitative research design, using a semi-structured interview as a
research instrument for collecting data from the respondents. The research
sample consisted of thirty-four college tutors teaching language and literature
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(English, German, Ukrainian, and Hungarian). The participants were requested
to reply to eleven questions either online or face-to-face. The results proved
how unexpected and difficult it was to move from the classroom to distance
education. They emphasized how crucial digital literacy is for both instructors
and students. One of the essential implications is that teachers must develop
their digital skills in every possible way. The next stage of our research will be
to investigate what impact DL has on teachers' and students' physical and
psychological well-being.

34. Huszti, 1., Fabian, M., & Barany, E. (2010). Developing receptive skills in
two modern languages: some facilitating and hindering factors. Matices
en Lenguas Extranjeras, 4,
www.revistas.unal.edu.co/index.php/male/article/viewFile/30140/30325

The present paper describes the findings concerning the receptive skills
(listening and reading) in two modern languages (English and Ukrainian) of
ten-year-old Hungarian children living in a minority context in Ukraine. The
study was conducted in Transcarpathia (Zakarpatska oblast), an
administrative region in south-western Ukraine, where about 150,000
Hungarians live in a minority context. Berehovo is a small town in the west
of Transcarpathia with a population of 26,000 people. Forty-eight percent of
the inhabitants are Hungarians (Molnar & Molnar, 2005). There are four
Hungarian schools in the town where the first phase of our longitudinal study
was conducted in the 2006/2007 school year.

35. Huszti, L., Fébian, M., & Barany, E. (2010). Fifth graders’ receptive skills
in English and Ukrainian. Acta Beregsasiensis, 9(2), 153-162.

This article deals with the receptive skills in English and Ukrainian of
Hungarian fifth-graders in Berehove. It presents partial results of the second
phase of a long-term research project. The aim of the study detailed here was
to gain insights into the receptive skills of fifth-graders in English and
Ukrainian, to compare the results with those of the first phase and to identify
differences. The analyses show that there has been progress and improvement
in the skills tested, although the Ukrainian speaking comprehension results are
better than the English ones. It can be concluded that the development of
reading skills in neither language is given sufficient attention.
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36. Huszti, 1., Fabian, M., & Baranyné¢ Komari, E. (2009). Differences
between the processes and outcomes in third graders’ learning English and
Ukrainian in Hungarian schools of Beregszasz. In M. Nikolov (Ed.), Early
learning of modern foreign languages: Processes and outcomes (pp. 166—
180). Bristol: Multilingual Matters.

The chapter reports findings of the first phase of a longitudinal investigation
aiming to gain insightsinto differences between the teaching and learning
processes and achievements in two languages (English and Ukrainian) in
Hungarian schools in a minority context in the Ukraine. The study
wastriggered by teachers’ intuition concerning young language learners’ better
performances in English asa foreign language than in Ukrainian as a second
language. Participants were 76 eight-year-old 3rd graders who had been
learning English and Ukrainian for atleast two years, and their six teachers of
English and four of Ukrainian. To compare the learners’ levelof proficiency in
English and Ukrainian a test battery of seven tasks was designed to tap into the
fourlanguage skills in the two target languages. The battery included parallel
versions in the two languages. In addition to administering tests, interviews
were conducted with teachers of English and Ukrainian and analyses of syllabi
and textbooks were also done. Results indicate major differencesbetween the
learning opportunities in English and Ukrainian.

37. Huszti, 1., Fabian, M., Lechner, 1., & Barany, E. (2021). Assessing
Language Learners’ Knowledge and Performance during COVID-19.
Central European Journal of Educational Research, 3(2), 38-46.
https://doi.org/10.37441/cejer/2021/3/2/9245

The new reality created by the COVID-19 caused a lot of changes in the
educational sphere. The transition from face-to-face to distance learning was
not smooth in Ukraine because distance learning was not a common
practice in the country before and teachers were unprepared for teaching
online. This unusual situation prompted us to start our qualitative research
primarily to get insights into the altered daily routines of teachers and
educators. In particular, we were interested in how they assessed their students’
performance online. This article focuses on secondary school language
teachers (n=65) and language tutors at the tertiary level (n=18). The
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research findings have revealed that teachers gave feedback through different
digital applications like Google Classroom. Oral performance was evaluated
either synchronously or asynchronously. The most crucial implication is
that teachers should improve and further develop their digital skills and
distance teaching and assessing skills in order to provide quality education in
the modern form.

38. Huszti, 1., Fabian, M., Lechner, 1., Barany, E., & Kacsur, A. (2021).
Language teaching and learning in tertiary education in the time of a
pandemic. In D. Shaffer, & J. Kimball (Eds.), Re-envisioning ELT
altogether, all together. Proceedings of the 28th Korea TESOL
International Conference — 2021 (pp. 73-84). Seoul: Korea TESOL.

In March 2020, the transition to distance learning caused tremendous
frustration for many educators. They were forced to develop their digital skills
faster than ever before. Taking advantage of this opportunity, our research
team decided to explore the difficulties distance learning had caused for
instructors, how they have adapted to the new situation, and what advantages
and disadvantages they have experienced, as the situation was unusual for
everyone and the skills needed for distance teaching had to be acquired swiftly.
We examined how the daily professional routine of language instructors at the
tertiary level was altered, how they could motivate their students in the new
circumstances, what new teaching strategies they had to use to adapt to online
teaching, and how they could continue to provide effective evaluation of
student performance. The empirical evidence obtained from the research
indicates that teachers should be trained formally to be able to provide quality
online education at the highest level.

39. Huszti, 1., Lechner, 1., Barany, E., & Fabian, M. (2022). Quaranteaching
at a Transcarpathian higher educational establishment: Student views.
36ipnux Haykosux npayb YMancbKk020 0epicasHo2o neoazociyHoco
yuieepcumemy, 3, 70-80. http://znp.udpu.edu.ua/article/view/265919

Distance learning (DL) has not been a common practice in Ukraine before the
COVID-19 lockdown in March, 2020, so it meant real challenges for
participants of education. This new reality triggered us to get insights into our
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students’ attitudes to DL. An online questionnaire was designed that was
completed by 95 English, Hungarian and Ukrainian major BA and MA college
students concerning the issue of DL. Results seem to prove that it has both
positive and negative effects. From the empirical evidence it derives that
introverted students can be winners of online education and they can continue
their education in digital mode in the future with ease.

40. Jacenta, K. (2012). The effectiveness of studying collocations by the Form
5 and 6 learners in Transcarpathian Hungarian schools in the English
lessons. Acta Academiae Beregsasiensis, 11(2), 193-204.

Vocabulary development is very important in the teaching of foreign
languages. Learning to speak a foreign language means much more than
knowing all the grammatical and semantic rules of that language. It is
important to consciously and continuously expand learners' vocabulary,
including the teaching of vocabulary associations. In this work, | investigated
the effectiveness of learners' vocabulary learning.

41. Kacsur, A. (2017). English proficiency and language learning attitudes of
Beregszasz 6th graders: A case study. Acta Academiae Beregsasiensis, 16,
173-184.

The case study described in this article aimed at surveying the English and
Ukrainian language learning attitudes of Beregszasz sixth graders, as well as
getting insights into their English language learning proficiency. Data from a
decisive majority of questionnaires prove that the children imagine their future
abroad where English language knowledge is essential, therefore they study
English diligently. However, the findings of the proficiency test highlight the
fact that both teachers and students need to do further hard work in order to
achieve positive and successful results in language learning.

42. Kacsur, A. (2018). Motivation to learn English of learners of upper
primary forms. LIMES, 5, 139-150.

The present research aims to investigate the motivational factors for English
language learning among students in Hungarian-speaking primary schools in
Transcarpathia. Parental presence is an important motivational factor.
According to the results of the questionnaires, all of the respondents receive
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motivation from within the family. The most frequently mentioned motivator
is the mother, followed by grandparents. Parental motivators include the
outline of better employment and further education opportunities and the hope
of moving abroad. Students' own goals also play an important motivational
role. Their answers suggest that they already have a concrete idea, at primary
school, of what they would like to do in the future and how English is linked
to this. Those who are, by their own admission, poorer learners see English as
a prerequisite for working abroad. More able learners are actively preparing
for independent testing or for the Matura exam in Hungary.

43. Lechner, 1. (2015). Idioms based on metaphors in the FLA process from a
cognitive linguistic perspective. In I. Huszti, & I. Lechner (Eds.), Modern
trends in foreign language teaching and applied linguistics. Proceedings
of the international conference ‘Modern trends in foreign language
teaching and applied linguistics in the twenty-first century: Meeting the
challenges’, 11-12 April, 2014 (pp. 148-155). Beregszasz/Berehovo:
Ferenc Rakoczi 1l Transcarpathian Hungarian Institute

The present study deals with methods of teaching idioms, comparing the
cognitive linguistic and the traditional perspectives, their advantages and
drawbacks. It briefly drafts the main theses of conceptual metaphor theory
together with their expediency in applied linguistics and language pedagogy.
It also discusses modes of defining idiomatic expressions, their cognitive
motivation and the problems occurring during their acquisition. It presents
representative research confirming that by enhancing the cognitive
consciousness of learners we facilitate the memorization of figurative
meanings

44, Loérincz, M. (2022). English language teachers’ knowledge base: An
exploration of beliefs. The Journal of Language Teaching and Learning,
12(2), 101-117. https:/jltl.com.tr/index.php/jltl/article/view/428/180

The present study explored English as a foreign language teachers' beliefs on
the relevant components and sources of knowledge in Ukraine. Semi-
structured interviews were utilized to collect primarily qualitative data from 44
language teachers, which were analyzed by means of content analysis. The
findings indicated the strongest endorsement for language proficiency,
pedagogical content knowledge, general pedagogical and learner
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knowledge, and technological pedagogical content knowledge. The most
frequently featuring component was pedagogical and learner knowledge,
while the neglected one was content knowledge. More importantly, the
respondents claimed the relevance of initial teacher education, pointing out
its strong points and critical issues. The spin-off of the study was the
respondents' treating dispositions for teaching on par with knowledge, thus
emphasizing both the affective and cognitive domains of competence. Finally,
the study provides clues to the kind of professional guidance needed by
languageteachers, which could leverageteacher education.

45. Lorincz, M. (2022). Foreign language teachers’ knowledge base and the
influence of teaching experience. Australian Journal of Teacher
Education, 47(4), 90—110. http://dx.doi.org/10.14221/ajte.2022v47n4.6

The present paper elucidated the issue of foreign language teachers’
knowledge base and the influence of teaching experience on their beliefs. A
self-report questionnaire was utilised to explore what domains of knowledge
language teachers prioritised in planning and delivering instruction, what
sources they drew on to gain professional understanding and to compare
teachers’ views relevant to the length of their experience. The analysis of data
revealed quantitative dissimilarities in the assumed sources and knowledge
domains, as well as teachers' instructional preferences. The study’s findings
lend empirical evidence to the influence of experience on teachers’ cognitions
and yield additional insight into the way language teachers gain their insider
knowledge

46. Lorincz, M. (2023). EFL student teachers’ beliefs about language teaching
approaches and instructional practices. Electronic Journal of Foreign
Language Teaching, 20(2), 167-192. https://doi.org/10.56040/mlirc2024

The crucial role of beliefs in shaping language teachers’ performance has been
well-documented. By contrast, research focusing on EFL student teachers’
beliefs about language teaching approaches is still sparse, especially their
manifestation in instructional practices. This study aimed to investigate the
beliefs of English student teachers in Ukraine regarding language teaching
approaches and document any similarities and differences with their actual
performance. The data were collected through a researcher-designed
questionnaire, reflective journals, and lesson observations, which allowed for
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a comparison between the student teachers' stated beliefs and their observed
practices. The findings revealed that the participants identified with recent
methodological thinking, endorsing the principles of communicative language
teaching. The questionnaire data indicated a statistically significant difference
in the beliefs of student teachers, suggesting a preference for contemporary
language teaching approaches over traditional, with a medium effect size.
Nevertheless, while the respondents expressed a preference for meaning-
focused over form-focused instruction, they experienced difficulties in
interpreting how these are implemented in practice. Specifically, they
professed advocacy for classroom procedures and techniques associated with
both contemporary and traditional language teaching and used them non-
discriminately during lesson observation. In this respect, their beliefs and
teaching practices align. Additionally, the participants demonstrated
conversance with and reported implementing a repertoire of contemporary
approaches and methods. However, the observation of their instructional
practices did not consistently demonstrate strict adherence to communicative
language teaching, as features of traditional teaching methods were visible.
Therefore, the results suggest a partial alignment between the student teachers’
beliefs and their actual performance. Overall, by opening a window into
student teachers’ mental lives, these findings highlight the likely trajectory of
their professional development and the support required by them to bridge the
gap between their beliefs and classroom practices

47. Loérincz, M., & Greba, 1. (2022). Does experience matter? A comparative
study of EFL teachers’ challenges. Advanced Education, 9(21), 40-54.
https://doi.org/10.20535/2410-8286.255886

Even-though teaching experience has been identified as one of the main
variables affecting student academic gains, teacher cognition, and practices,
research focusing on the influence of experience on language teacher
challenges is still rare. Hence, the study aims to analyse comparatively the
challenges encountered by EFL teachers with varying lengths of teaching
experience. Quantitative data were collected utilising a questionnaire involving
208 language teachers. The respondents self-reported being especially
challenged by teaching speaking, learner motivation, teaching writing and
listening, learner engagement, differentiating instruction, and providing
effective learning. The overall challenge rate was moderate. Notably, a
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statistically significant difference in the perceptions of challenges was
established between groups of teachers with varying lengths of teaching
experience. As expected, novice teachers reported being more challenged than
their most experienced counterparts. Contrary to popular belief, challenge
estimates of a group of experienced teachers (10-15 years) were higher than
that of less experienced teachers (1-5 years). The principal implication of the
current study is that experienced language teachers also need assistance in
dealing with professional challenges arising from the complexities of language
teaching. To serve well, teacher development courses should be sensitive to
language teacher needs and challenges, aligned with transformations they
undergo as they move along the career stages.

48. Nagy-Kolozsvari, E., & Gordon Gydri, J. (2022). Children’s literature in
Transcarpathian schools for teaching English as a foreign language.
Central European Journal of Educational Research, 4(1), 108-120.
https://doi.org/10.37441/cejer/2022/4/1/10233

Since the origins of formal foreign language teaching, literature has always
played an important role. Currently, modern language teaching trends suggest
starting foreign language learning as early as possible; thus, the use of
children’s literature in foreign language teaching is undergoing a revolution.
This situation encouraged us to examine the use of children’s literature and the
attitude of foreign language teachers to it. This article focuses on primary and
secondary school English language teachers in a western county of Ukraine (N
= 118). The results of the qualitative research revealed that the teachers’
general attitude to the use of children’s literature is positive; they are aware of
their advantages but still avoid using these materials. Most teachers do not
apply children’s literature in their foreign language teaching because the
school curriculum is too congested and fast-paced, they do not have access
to appropriate authentic children’s literature, or they were not taught how to
utilize authentic children’s literature during their university years. Results
suggest that teachers should be encouraged to use children’s literature, though
there is no universal solution. The first suggestion is for schools themselves to
support teachers, but it would be a significant step forward if this approach
were also to be taken in in-service training.
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49. Negre, M. (2015). The influence of multilingualism on learning the
English language. In I. Huszti, & 1. Lechner (Eds.), Modern trends in
foreign language teaching and applied linguistics. Proceedings of the
international conference ‘Modern trends in foreign language teaching
and applied linguistics in the twenty-first century: Meeting the
challenges’, 11-12 April, 2014 (pp. 168-179). Beregszasz/Berehovo:
Ferenc Rakoéczi Il Transcarpathian Hungarian Institute.

Multilingualism is the ability to speak two or more languages. It is a worldwide
phenomenon currently receiving an increasing amount of attention in
linguistics. The rationale for choosing the topic is based on future
considerations, personal experience and interest. The signifi cance of the
research lies in its being timely and useful for its contribution to the fi eld of
linguistics and pedagogy. The main aim was to defi ne the infl uence of
multilingualism on the English language learning process. A multimethod
approach underpinned the study by enabling the phenomena to be looked at
from different perspectives. This approach involved theoretical consideration,
interviews, observations and questionnaires, which provided an overview
about the general characteristics and consequences of multilingualism,
emerging interference and the infl uence of the state language and L1 in the
groups of young teenagers, school-leavers and adults. The results of the study
contribute to an understanding of the advantages and disadvantages of
multilingualism in Aknaszlatina.

50. Orosz, M., Huszti, 1., & Hladonik, G. (2021). A case study: Novice
English teachers’ problems in Transcarpathia. Inozemni movy, 27(4), 47—
57. http://fl.knlu.edu.ua/article/view/248300

The study presented in this article focuses on the topic of novice English
teachers and the difficulties they experience during the first years of their
teaching career. Based on the academic literature, we have defined the
construct of a novice teacher as someone who has been teaching for a period
from zero up to two years. Our main research aims were to investigate what
difficulties novice English teachers in Transcarpathia encounter and suggest
possible ways of solving these problems. The participants of our case study
were eight English teachers having the novice status in the schools where they
worked. They were each asked to fill in a questionnaire as the instrument of
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our research. One of our hypotheses (classroom management and
implementing the curriculum are the primary problems of novice teachers) was
supported by the research data, whereas the other one (little meaningful and
adequate professional support is obtained by novice teachers in the workplace)
was refuted. The findings indicate that the most problematic issues for novice
teachers at the start of their career are keeping discipline in the classroom and
maintaining learner motivation. The most crucial implications of the study
include the following: novice teachers are advised to engage learners in
learner-centred learning activities. From the very beginning they have to
develop their routines and rules must be introduced for maximum learner
achievement. Several techniques serve the teachers to maintain interest,
motivation, attention and to prevent disruptive behaviour which they have to
make use of in the classroom. We are fully aware of the fact that because of
the small sample of the case study its findings are not generalizable for the
whole population of novice teachers. However, we do hope that the issues
highlighted in this paper can be of help to novice teachers who have just started
their teaching career and have experienced similar problems.

51. Pecsora, K. (2015). ‘Coursebooks are needed much more by the pupils
than teachers’: the analyses of English textbooks for forms 5 and 6 used
in Transcarpathian Hungarian schools. In I. Huszti, & I. Lechner (Eds.),
Modern trends in foreign language teaching and applied linguistics.
Proceedings of the international conference ‘Modern trends in foreign
language teaching and applied linguistics in the twenty-first century:
Meeting the challenges’, 11-12 April, 2014 (pp. 180-195).
Beregszasz/Berehovo: Ferenc Rakoczi Il Transcarpathian Hungarian
Institute.

Coursebooks play an important role in education, as they can facilitate
teachers’ work if they provide appropriate exercises in great number. However,
textbooks are needed much more by pupils than by teachers, because
coursebooks provide safety and regularity for language learners. When
teachers are looking for proper coursebooks to select they have to take into
consideration various criteria like pupils’ age and interest, and the size of the
language learning group. Teachers are often infl uenced by the fi rst impression
about the book, its grammar, and the methods included, what language skills
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are improved and how, and other important factors. Evaluation checklists
facilitate teachers’ and researchers’ work, because they may help in selecting
the best textbook for the learners. The following study will provide a
methodological evaluation of English coursebooks published in Ukraine for
Forms 5 and 6 to be used in Transcarpathian Hungarian Schools. The aim of
this paper is to reveal how these coursebooks will be able to comply with the
expectations of foreign language teaching.

52. Siitd, R. (2015). The language repertoire of Transcarpathian Hungarian
teenagers. LIMES, 1, 45-55.

In this paper, the concepts of linguistic repertoire, bilingualism and
multilingualism are discussed. The study examines the linguistic situation in
Ukraine, and in particular in Transcarpathia, from a sociolinguistic
perspective. Various observations and research on the subject have been
carried out in the Hungarian-medium national minority schools of
Transcarpathia, providing insights into linguistic and other problems. | shed
light on the languages learnt and used by the pupils. 30 teenagers participated
in the questionnaire survey. The results confirm that the pupils have no
problems using their mother tongue, but that they speak the official language
poorly. They consider it important to learn the national language for later in
life. The pupils surveyed use the foreign language (English) they learn most
often when using the internet and watching films, which helps them to learn it.
Ukrainian is mainly used in shops, medical examinations and Ukrainian
language classes.

53. Szilagyi, L. (2009). Language learning strategies used by monolingual and
bilingual students in Transcarpathian secondary schools. Acta
Beregsasiensis, 8(2), 163-176.

Nowadays, it has become vital to strive for a higher level of foreign language
knowledge of secondary school students. Nothing proves this more than the
fact that graduating students have to take a language exam in case of obtaining
a diploma abroad, not to mention the advanced level graduation exam
introduced this year in Ukraine. Many studies are published by researchers
working in language pedagogy and related sciences on how and with what
methods language learning can be made more effective. This goal is also
served by the learning strategies method, which has matured into one of the
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basic approaches to language learning in the mentioned scientific field in the
last couple of decades. Since Transcarpathia and its Hungarian-inhabited
settlements are ideal locations for bilingualism as a specific phenomenon, it is
a great challenge and excitement for language pedagogues researching in this
area to investigate the foreign language learning of local bilingual students.

54. Szilagyi, L. (2009). Language learning strategies used by successful and
unsuccessful language learneres in the process of learning English as a
foreign language at the II. Rakoczi Ferenc Transcarpathian Hungarian
Institute. Acta Beregsasiensis, 8(1), 147-160.

The learning strategies one chooses when learning a language are an important
part of successful language learning. The use of different techniques and
methods such as: guessing, inductive and deductive learning, classifying new
words, thinking in the target language, reading foreign language publications
are all part of the category of language learning strategies. The present paper
examines the language learning strategies of English major students at the
Ferenc Rakoczi I Transcarpathian Hungarian College of Higher Education.

55. Szilagyi, L. (2021). Differences in learning strategies applied during
listening comprehension among students aged 12-13 in a monolingual and
multilingual environment in Transcarpathia.  In Ilpiopumemu po3zeumxy
neoazoeiunux ma ncuxonoeiunux Hayx y XXI cmonimmi.: 36ipHux Haykosux
POOImM  YUACHUKIE MINCHAPOOHOT HAYKOBO-npakmuuHoi kongepenyii (Pp.
137-140). Opneca: ITiBaenna (yHaaris neaarorikuy.

Nowadays, it has become vital for high school students to strive for a higher
level of foreign language skills. Nothing proves this, such as the fact that
Transcarpathian, graduate students have to take a language exam in order to
obtain a degree abroad, not to mention the advanced level exams introduced in
Ukraine thirteen years ago. In Transcarpathia, as in any other region, the
demand for the English language is growing. A well-observed phenomenon
today is that more and more schools that used to teach only French or only
German are introducing the teaching of English as a foreign language,
displacing German, as a result of urgent pressure (in many cases from parents)
or French or even in parallel with it. [7, p.7-9] Numerous studies have been
published by language pedagogues and their researchers on how and by what
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methods language learning can be made more effective. The learning strategies
method, which has matured in recent decades as one of the basic approaches
to language learning in this field, also serves this purpose.

56. Varadi, K. (2020). Possible ways of integrating digital technologies and
the internet into EFL instruction. LIMES, 7(2), 209-223

Teaching English as a foreign language (EFL) has undergone various changes
in the last decades (smartphones, notebooks, tablet PCs, Web 2.0 technologies,
online dictionaries). In the given research, foreign language teaching and
learning were studied with the help of three different methods: interviews with
secondary school teachers, questionnaires with secondary school pupils in
Beregszasz, and online questionnaires among institute and university students.
We can observe from the research findings that teachers should consider using
technology more often in their lessons, so the process of teaching would be
more successful. The situation is further complicated by the fact that
Transcarpathian secondary schools lack the necessary amount of digital
devices, because they do not receive enough financial support from the state.

57. Varadi, K. (2021). A study of technology-enhanced language teaching
based on the perceptions of prospective English teachers. Alkalmazott
Nyelvtudomany, 21(1), 57-76. https://doi.org/10.18460/ANY.2021.1.004

Technology-enhanced language teaching (TELT) is one of the latest
approaches to teaching English as a foreign language (EFL), which refers to
the use of computers, mobile devices and Web 2.0 tools for educational
purposes. The importance of research into the benefits of integrating digital
technologies in language teaching is underlined by the fact that teachers should
make their teaching strategies as effective as possible for 21st century learners.
This work is focusing on the investigation of TELT based on the study of the
attitudes and classroom experience of prospective English language teachers.
A questionnaire-based study was conducted with students of English language
and literature at Ferenc Rékodczi II Transcarpathian Hungarian College of
Higher Education. The results show that the participants prefer a combination
of traditional and innovative language teaching methods. Although the
integration of TELT into the EFL classes in Transcarpathia is hindered by a
number of problems, teachers are highly recommended to modernise their
teaching methods.
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58. Varadi, K. (2024). Using Web 2.0 tools in teaching English as a foreign
language. Innosayitina neoazozika, 67(2), 255-260.
https://doi.org/10.32782/2663-6085/2023/67.1.55

In recent years, there has been an increasing interest in integrating technology
into the process of foreign language teaching. The rapid development of the
new wave of Information Technology (IT) and the Internet made these
technologies really useful in the lives of people. Portable devices, such as
smartphones and laptops, changed the field of language teaching. English is
being considered as one of the most important foreign languages to speak, so
it is understandable that the teaching of English as a foreign language (EFL)
has undergone various improvements in the last decade. The importance of
using technology in education is best shown through Web 2.0 technologies.
The most useful Web 2.0 technologies include wikis, blogs, social networking
sites, video sharing websites, online dictionaries, and nearly everything which
is connected to the Internet and has an online nature. These technologies have
many advantages that can help people to learn a new language. However, a
major problem with these advantages is that they are not being recognised by
many teachers. It is a well-known fact that a good teacher continuously
develops his or her teaching strategies and adapts to the new methods to
provide his or her pupils as much information as possible. Therefore, it would
be one of the most important things to integrate Web technologies and
electronical devices into the classroom, so pupils can learn in an interesting
and self-centred environment. Teachers have to adapt to today’s technology-
driven world and they cannot be afraid of changes. The Internet has some
drawbacks, but it has much more advantages and is able to revolutionise
foreign language learning. The aim of this study is to evaluate and validate the
importance of Web technologies and the Internet in both teaching and learning
English as a foreign language. Based on the findings, teachers need to adapt to
the latest methods of foreign language teaching in order to enable their learners
to perform better in the English lessons. Nearly all pupils use the Internet to
communicate in English with foreign friends or to learn the language either
consciously or unconsciously.
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Német nyelvii tanulmanyok
German papers / CTaTTi HiMelIbKOI0 MOBOIO

1. Lechner, I., Huszti, I, Barany, E., & Fabian, M. (2022).
Motivierungsstrategien zum Fremdsprachenlernen im Tertidrbereich
wahrend der Pandemie. Inozemni  movy, 28(1), 29-34.
https://doi.org/10.32589/1817-8510.2022.1.257876

Das Bildungswesen hat sich seit Mérz 2020 durch die Covid19-Pandemie
weltweit gewaltig verdndert. Am 12. Mérz 2020 wurde in der Ukraine die erste
Phase der Quarantidne verhingt. Infolgedessen wurden unter anderem auch die
Bildungsinstitute geschlossen. Die schlagartige Umstellung auf Fernunterricht
hat viele Lehrerinnen frustriert, sie konnten nur schwer mit der neuen
ungewohlichen Situation zurechtkommen. Die Umstellung vom Priasenz- auf
den Fernunterricht hat ebenso das Lehrpersonal des Lehrstuhls fiir Philologie
der Ferenc Rakoczi II. Ungarischen Hochschule von Transkarpatien vollig
unerwartet getroffen. Diese Tatsache hat uns dazu motiviert, eine Umfrage
dariiber durchzufiihren, wie der Fernunterricht auf die LehrerInnen und
SchiilerInnen/StudentInnen gewirkt hatte. Unsere Forschung haben wir anhand
von vier Online-Fragebdgen im Kreise von vier verschiedenen Zielgruppen in
Transkarpatien betrieben. Unter den Informanten waren Schiiler (N=63) und
Sprachlehrer  (N=65) im Sekundarbereich, bzw. Bachelor- und
Masterstudenten ((N=95) und Sprachlehrer (N=18) im Tertidrbereich. In dieser
Studie wird auf ein wichtiges Teilergebnis unserer umfangreichen Forschung
eingegangen. Wir haben nach der Antwort auf die Forschungsfrage gesucht,
wie die Hochschullehrerlnnen ihre Studentinnen zum Fremdsprachenlernen
im virtuellen Raum motiviert haben. Alle Befragten haben darin
iibereingestimmt, dass das Lehrmaterial interessant und unterhaltsam sein soll,
damit die Studentinnen ihr Interesse, ihre Motivation nicht verlieren. Um die
Antworten der LehrerInnen zu validieren, haben wir auch das einschlégige Teil
des Fragebogens fiir Studenten in die Analyse eingezogen. Aufgrund dessen
ist festzustellen, dass die Hochschullehrer die Schwierigkeiten in diesem
Bereich tiberwunden haben, da sich 86 Prozent der befragten Studenten mit
den Motivationsstrategien ihrer Lehrer zufrieden waren.
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Ukran nyelvii tanulmanyok
Ukrainian papers / CtaTTi yKpaiHCbKO0I0 MOBOIO

1. bapanb A. b., bapans €. b., I'ycti L. 1, Jlexuep L. I'., & ®abisa M. 1O.
(2023). CtaBieHHsI CTYICHTIB JI0 BUBUCHHS IHO36MHHX MOB ITiJT 9ac BiHU
B Ykpaini. Bicnux KHJIY. Cepisa [ledazozcika ma ncuxonoeis, 39, 59-65.
http://doi.org/10.32589/2412-9283.39.2023.299214 http://visnyk-
pedagogy.knlu.edu.ua/issue/view/17793

Biitna, sixa TpuBae B YkpaiHi Oinblie miBTOpa pokKy, (pi3MYHO Ta MOPAIBHO
BIUIMHYJIAa Ha CTYACHTIB 3aKapraTchKOro YrOpPCHKOTO 1HCTUTYTY 1MEHi
@epennia Pakomi II. Bucynyto rimotedy mpo Te, 10 BiifHa HEraTHMBHO
BIUTMHYJIA HA HaBYaHHS CTyIeHTiB. [1[00 kparie 3po3yMiTH, o MepeKUBaAIOTh
CTYJICHTH B YMOBaX BOEHHOTO CTaHY, SIK BOHU CTABIIATHCS IO BUBYCHHS MOBHU
3arajioM, aHOHIMHO Yy ¢opMaTti OHJIAH ONMHUTAHO CTYAEHTIB 3a JIOTIOMOTOIO
CHeIiaIbHO PO3po0JIeHOI aHKeTH. 3arajioM Oyso 3amoBHEHO 194 aHKeTH.
CryneHTu nepeBaKHO ONTUMICTHYHI: 75 % TyMaroTh MO3UTHUBHO U yIIEBHEHI,
110 He3a0apoM Oy IyTh YXBajleH1 ONTUMAaIbHI PIlIEHHS 010 IKHAWIIBUIIOTO
3aBepieHHs BiitHU. CTYJ€HTH HAaroJOCUIIH, 110 M MOTalaHUIIO, HE3BAXKAIOUH
Ha CKJIagHI OOCTaBMHH, TOB’sA3aHI 3 0e3Mekor, Matu oduaiH-3aHATTS,
OCKUIbKM BHBYEHHS MOBHM €(QEKTUBHIIIE, SKIIO € MpSAMUNA KOHTAaKT 13
BHKJIa/IaueM Ta ogHOKypcHUKamu (79 %).

2. T'ycri 1., bapans €., Jlexnep I., ®@abisn M. (2021). HaBuanHs MOB y
nepioJ] KapaHTHUHY B 3aKaplaTChbKOMY YIOpChbKOMY I1HCTUTYTI M. @.
Pakomi II. Bicnux Kuiscbkoeco  HAUIOHANIbHO20 — NIH2BICMUYHO20
yuigepcumemy. Cepia Iledacocika ma ncuxonoeis, 34, 83-101.
https://doi.org/10.32589/2412-9283.34.2021.236935 http://visnyk-
pedagogy.knlu.edu.ua/issue/view/14291

VY craTTi ommMcaHO OCOOMWBOCTI AMCTAHIIHHOTO HABYAaHHA. 3a JOMOMOTOIO
AQHKETHOTO OMUTYBAHHS, IPOBEJCHOTO Cepe/l BUKIIAIauiB, 0XapaKTEPHU30BaAHO
CBOEPIAHICTh OHJIAiH-HABYaHHS, BUSBIEHO TPYHOIII, 3 SKUMU CTUKHYJIHCS
YYaCHUKH OCBITHBOTO IpOLIECy B pamKax Ifi€ei ¢opMU HaBYaHHS, OMMCAHO
MPOIIeC MPUCTOCYBAHHS /10 AUCTAHIIIHHOTO HaBYaHHA. PO3TisiHyTO 3MiHH, SIK1
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BiIOYJIMCSL B TMOBCSKJCHHI BHKJIa1a4iB(iI0J0TIB 3 MPOodeCciHHOrO MOTIsIy.
PosrisiHyTO MOTHBAILIMHY CKJIIQJ0BY CTYJICHTIB Y HOBOCTBOPEHUX YMOBaX,
3’SCOBAaHO HOBI METOJM HABYaHHSA, INPEACTABICHO METOAM OIIHIOBAHHS
CTYACHTCBKUX POOIT.

3. Tycri, L., Bapans, €., Jlexuep, 1., & ®abisa, M. (2022). OcobauBocti
BUKJIQJIaHHS MOB Y TI€pioJ] KapaHTHHY B 3aKapnaTCbKOMY YTOPCHKOMY
iHcTUTYTI iMeH1 Pepenna Pakori II: Pe3ynbraTit aHKETHOTO ONUTYBAaHHS
it inteps’toBanHs. Bicnux KHJIY. Cepia Ileoacozika ma ncuxonozis, 36,
90-102. http://visnyk-pedagogy.knlu.edu.ua/

[lepexin Big aynuTopHOro a0 OHiaiH-HaBYaHHA y 2020 pori moponus
CepHO3HI BUKJIMKH JUISl aKaJIEMIYHUX KU, SK BHKJIAJadiB, TaK 1 CTYICHTIB.
3i0paHo eMIipu4Hi JaHi BHKJIagadiB PO Te, SIK BOHU BIOpajuCs i3
3aBJaHHSIMU Ta BUKJIMKAMHU JMCTaHLIMHOro HaB4YaHHsA. Ha mepuiomy erari
JOCIIIJKEHHSI CTBOPEHO OHJIAlH-aHKeTy JUlsl BUKJIAJayiB, Ha APYroMy erarll
IIPOBE/ICHO 1HTEPB’10, PE3YJIbTATH SKUX SIKICHO IpOaHani3oBaHo. BussieHo,
mo A1 OUTPIIOCTI BHKIJIQAAYiB AMCTAHIIIHE HaBYaHHS Oyio abCOIIOTHO
HOBOIO cdeporo nocBimy. BinmosigHa ¢(axoBa MiAroTOBKa BHKIAAAYIB €
OCHOBHHM €JIEMEHTOM MeIaroriaHoi MaliCTepHOCTI ChoroJieHHs. PakTopamu,
SIK1 BUKJIMKAJIW HaMOLIbIIl TPYIHOLIl y BUKJIAAa4iB, OyiH, 3-TIOMIXK 1HIIOTO,
OLIIHIOBAHHS YCIILIHOCTI Ta 3HaHb CTyAeHTiB. Ha apyromy erami Hamoro
JIOCIIIJIPKEHHSI BUCBITJICHO HU3KY MO3UTHBHUX PHUC AUCTAHLIHHOTO HABUAHHS.
Baxkaemo, 1110 BHKJIaZayaM HEOOXiHO O3HAHOMMTHUCS I HaJaii po3BUBATH
(G POBI KOMIETEHTHOCTI Ta HABUYKH, sIKi MOXKYTh BUKOPUCTOBYBATHCS B X011
TMCTaHIITHOTO HaBYaHHSI.

4. Kauyp, A., & I'ycTi, L. (2015). ITlinroroBka 10 MUCEMOBOTO 3aBJIaHHS HA
3HO 3 anrmiificbkkoi MOBM Ha Marepiajiax ONUTYBAHHS BUMUTENIB Ta
CTYJICHTIB aHIJIIHCBKOI (inosorii. Acta Academiae Beregsasiensis, 15(1),
265-284.

VY naniii poOOTI NpeACTaBIEHO pe3yJabTaTH EMIIIPUYHOTO JOCHIKEHHS
MeIaroriYHOro0 Xapakrtepy. MeTorw JocipkeHHs O0yio 310patu iHpopMalliro
B1JI TUX BUMTEIIB, SIKI TOTYIOTh Y4HIB J10 ckiaganHga 3HO 3 aHrmilicbkoi MOBH,
a TaKoXX IMPOBECTH OMHUTYBAaHHS Cepell TUX CTYACHTIB, SIKI B)KE€ YCIIIIHO
MO0JIAIH T1eH 6ap’ep 13apa3 HABUAIOTHCS y BUIAX Y KpPaiHU 3a CIIEHIaIbHICTIO
«aHrmiiceka Qinonoris». Tema AOCHIPKEHHS € HAA3BUYAHO aKTYyaJbHOIO,
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aJKe JIsl BUITYCKHUKIB IIKLJI, SIKi TUIAaHYIOTh MPOJIOBXKYBaTH HaB4YaHHs y BH3,
nutaHHs ckiagands 3HO 3anumaeTbesi OMHUM 3 HAUTOCTPININX BIIPOJIOBK
OCTaHHBOTO POKY HAaBUaHHS B IIKOJIi. | OJIOBHUM 3aBIaHHSIM JIOCIIKCHHS €
Ha OCHOBI 310paHUX pe3yIbTaTIB CKIIACTH MepelliK Halle()eKTUBHIIIUX METO/IIB
nigroroBku 1o cknamanHs 3HO 3 adrmiiicekoi moBu. I[locraBnena mera i
3aBJaHHS TOCIIPKCHHsI BUKOHAHI, IEPEIIiK METOIIB MiATOTOBKH CKIIAeHUHN. Y
[IbOMY TIEPENTIKy TOJOBHUMHU BUMOTAMH € HACTYIHI: MalOyTHIH yYacHHUK
TECTYBaHHS TIOBHMHEH pO3MOYATH MIATOTOBKY A0 mpoxompkeHHs 3HO
3aBYaCHO, BIH TIOBUHEH 3aBKIH BIJBOJUTH JOCTaTHBO 4Yacy JUis
CUCTEMAaTUYHOI IMiITOTOBKU
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